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This research investigated the importance of music in early childhood
education in Dodoma, Tanzania. The main research question that guided this
study was: How can music be used to develop a child as well as to engage
children in classroom interaction? To answer this question, the study
investigated respondents’ perceptions on the use of music; areas of child
development through which music activities are revealed and observe
whether music is a motivational component in teaching and learning or not.
This study used qualitative method. A purposive sampling technique was
used to select the two pre-primary schools in Dodoma municipality.
Observation, documentary review and interviews were used to collect data.
The data were analysed and interpreted through qualitative procedures. The
results showed that music was a common important tool effectively used for
constructive purposes within early childhood education in terms of
children's development in social, cognitive, emotional, motor, and language
areas. The study also found that the use of music through songs in the
classroom interaction motivates children to attend lessons, pay attention in
class, helps them expands communication and permits effective interaction
with others.
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INTRODUCTION

Music education has long been a significant partin early
childhood  education, knowledge, developmentally
appropriate practices, and educational strategies as it
provides quality education to children. Early childhood
education needs the use of particular pedagogical practices
that cover all the methods that teachers can apply to foster
the children’s overall development in the classroom
interaction (Esimone, 2012; Gordon and Brown, 2013).
Studies show that music has been used as an active
developmental tool (Kim et al., 2011), language and literacy
tool (Walton, 2014), and interactive tool in learning
(Custodero, 2002). The child’s exposure to music comes
first from his early childhood onwards. This helps him to
speak, strengthen social and emotional skills. This kind of
exposure through socialization processes suggests that

music is a universal language and it is important to
understand how it can help children learn and enhance
their learning development.

Music is both a science and an art. It contains forms of
sounds and songs. According to Hornby (1990) a song is a
musical piece with words that is sung. Songs have great
language package containing culture, vocabulary, listening,
grammar and a host of other language skills. Songs can also
provide a relaxed lesson. They can also form the basis for
many lessons (Futonge, 2005). Music forms have been
found to learning tool through which the foundational
knowledge about life should be transmitted to the growth
of child.

Music has the ability to strengthen the connection
between the body and brain to work together as a team. For
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instance, when dancing and moving to music, children
develop better motor skills whereas singing alone to a song
helps them practise their singing voice. At large, the
exposure to music supports children’s development
process in learning the sound of tones and words. This may
be interpreted that music has been proven as an effective
means to easy learning in childhood education.

While Hornby (1990) in his study shows the connection
between musical forms and culture with literacy skills such
as language skills; Futonge (2005) looks into the connection
between music and lessons through integration in the
curriculum. Thus, studies show that there is a link between
music and education because both depend on the
perception and production of sound and language patterns.
This study puts that music can be used as a tool to promote
teaching activities as well as engage children learn
effectively using songs found in their immediate culture.
For example, songs contain language that can be analyzed
and interpreted in many various ways to develop memory
of subject content points and details through melody.

Early childhood education refers to programs
appropriate for children’s ages from birth to eight years old.
These programs range from private facilities such as
childcare centre, pre-primary schools, nursery schools to
public school programs. In Tanzania, such programs are
regarded as pre-primary education aimed at preparing
children for formal primary education. These programs
created a great interest to this study which sought to
understand the factors affecting a child’s knowledge and
how music can have impacts to their learning development.

Early childhood programmes are considered developing
the physical well-being and motor development, social and
emotional development, language development and basic
cognitive skills (UNESCO, 2007). The study further argues
that Early childhood education programmes improve
children’s readiness and enrolment in primary schools.
Consequately this reduces dropout, grade repetition,
mantains children health and increases completion and
academic achievement in their later stages of education.

In 1990s, Tanzania, through the Ministry od Education
and Culture, started to re-nounce the curriculum of early
child Education with the following function: to prepare a
child, to cope his or environment, teaching them both
sanitation and self-hygiene as well as art (Seif, 1991). This
situation opened chances to other stakeholders to run
various programs such as Day Cares, Nursery School and
Kindergartens. Before 1990,the number of child care
institutions was very small. Day care education at the time
was being given by parents and relatives. However, some
International Organizations were playing a great role in
supporting childhood education and care, a good example is
the international Organization of UNICEF.

This study sees early childhood education as a moment of
acculturation through which children are helped and
developed to reach their potentialities, abilities and achieve
their perfect self-fulfilment. However, education has been
portrayed by many psychologists as learning of behaviours
which prepare a child for adulthood life. Thus, all life skills

are acquired through learning which education is the
source.

Therefore, childhood is a moment of foundation through
which the knowledge is given and general development of
the child is easily being achieved. This study is not of the
opinion that children are educated merely for music but
music is a basis for educating the children and serves as a
means of teaching the culture through which individuals
are accepted and developed as good members of the society
and can be used a learning tool in early childhood
education.

Literature Review

Music is a meaningful tool in creating rich environment to
child development and should therefore be emphasized in
teaching and learning processes (Trevarthen and Aitken,
2001). Studies have demonstrated that children try to find
and initiate musical interactions with adults and objects in
their learning environments (Custodero, 2002).This is
achieved through paying better attention (Trehub, 2002),
and preferring musical qualities of infant-directed speech
to adult directed speech (Cooper and Aslin, 1990; Werker
and McLeod, 1989).

Music performances have been varying according to
children’s levels of development. First, they perform music
at their own, and then perform and sing with others. This
implies that as children grow up, they explore thoughts,
movements, and emotions alone or with using music
(Trevarthen and Malloch, 2002). In addition, some studies
have suggested that music serves an evolutionary purpose
in helping parents attach with, and adjust the emotions of
their infants (Trehub, 2002). Thus, music and other arts like
language and drama serve as both content and method in
early childhood education. Therefore, teachers as
implementers of the curriculum must make use of music
and equip students in various learning activities.

The theoretical support of this study is based on
Bandura’s social cognitive theory. He defined human
behaviour as a triadic interaction of personal factors,
behaviours, and the environment (1986). This theory
upholds the behaviourist view that the individual’s
assessment of the event can mediate the occurrence of
behaviour. However, social cognitive theory adds that one’s
mind is an active force that influences actions.

The contributions of social cognitive theory put that
personal factors, behaviours, and environment differ based
on (i) the individual, (ii) what behaviours are in the
individual’s repertoire, and (iii) the situation in which the
behaviour occurs. According to Bandura’s (1997)
theoretical model, this research: a). outlined changes in
early childhood teachers’ efficacy beliefs for using music
skills in teaching and learning processes; and b) examined
the influence of enactive mastery experience, vicarious
observations and affective states of early childhood
teachers’ perceived self-efficacy for teaching music as a tool
in children learning.

This theory is very important in that it has helped us to
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Factors

Frequency N = 12 Percentage %

Music enabled children’s play
Children had a strong emotional response to music
Music motivated lesson interaction

11 91.7%
9 75%
6 50%

Source: Field data 2021

outline out what really makes our children learn and grow
best, thus as parents and teachers, we have to observe the
way in which our children sing and we have also to
consider what skills they acquire as they grow. When
children reflect on social and cultural issues, they feel that
their learning through music is supported on a meaningful
and real-life experience, so they can perceive and
understand the importance of learning in their classes.
Thus, practising listening with songs gives them experience
and tools to understand more details in teaching and
learning processes.

Based on the above discussion, it is possible to say that
music through songs is the most suitable type of authentic
tool to develop learning activities. This is because, children
feel motivated when working with this kind of tool. Songs
are the product of music with words that share cultural
values, commitment, love, history, traditions, customs, and
specific behaviours of the spoken language. Understanding
the music children are learning through songs is much
more attractive for them. Songs create involvement with
children’s own development, and their actions are capable
of producing the desired results.

MATERIALS AND METHODS

This study was conducted in Nzuguni ward, Dodoma
Region. Being the official and capital city of the Republic of
Tanzania, the location of Nzuguni was appropriate for this
study because, very few studies on music as a learning tool
in early childhood education have been carried out in this
new ward which was formed in 2019. Also, being easily
accessible, Dodoma’s municipality provided an opportunity
for the researcher to access the necessary information for
the study.

The locality of Dodoma city provides premises for the
pre-primary schools that this study involved. The city
combines students from different ethnic groups in different
pre-primary schools, who assisted the researcher by
providing him the in the data needed. This created a gap
where the researcher aimed to explore the use of music in
teaching in early childhood education particularly based on
specific development children should acquire.

The study was a classroom action research. It was
conducted in a classroom to increase the quality of teaching
and learning teaching processes. Burns (1999) asserts that
the major focus of action research is on practical
experiences of direct concern to particular social groups.
The research is done in naturally occurring settings,
primarily using methods of qualitative research as

employed by this study such as observing, interviewing and
documenting events and behaviours. These methods were
used to collect primary and secondary data respectively. All
the activities were observed, coded and monitored with an
interview for the sorting of acquired research data.
Interview was used to know the perception of the
respondents on music as to whether music is a motivational
component in early childhood education or not.

RESULTS AND DISCUSSION

This section presents, analyses, and interprets the data that
were collected. The section is divided into three sub
sections based on the study specific objectives. The first sub
section which is specifically for teachers’ perceptions of the
use of music in childhood development presents their
responses towards the roles of music at pre-primary level.
The second sub section presents music activities and areas
of early childhood development and the third sub section
presents responses on use music as a motivational tool for
teaching and learning as it promotes knowledge in the
Tanzanian context.

Teachers’ Perceptions of the use of Music in Childhood
Development

Teachers were asked to mention several ways in which
they felt the use of music. The researcher wanted to see the
extent to which music enhances children engagement in the
teaching and learning processes. Several themes were
identified and the results are presented in Table 1.

Most teachers’ perceived music to play an important role
in the children’s learning development. Table 1 shows that
majority of the respondents 11(91.7%) reported that music
offers a chance to involve teachers and students to play
which implies that play creates movement and action as a
result of using music in lesson activities; while 9 (75%)
reported that music had a strong emotional response to
children in their classrooms and a few reported that music
motivated lesson interaction 6(50%) respectively.

The results revealed that music was being used as a
teaching and learning tool in enabling children’s play
depending on proper preparation of the teacher. The study
also observed that where music was used, children
effectively responded, became motivated and enjoyed
learning. The findings further indicated that majority of the
children had a stronger belief to use music in as well as out
of classroom interaction, which largely calls for its
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importance in teaching and learning processes.

The perception that music enables children’s play shows
that the participants understood the importance of learning
through music. Music and play are inseparable as they are
supported on a meaningful classroom interaction. Studies
have reported that the uses of music and play improve
child’s whole development (Bandura, 1986; Werker and
McLeod, 1989; Custodero, 2002; Ekpo, 2008; Hopkins,
2013). A child’s language, physical, cognitive, social and
emotional development all may be enhanced with the use
of music and play experiences.

According to Bandura (1997) changes done in early
childhood interaction are very meaningful. Parents
instinctively use music to calm and quieten children and
express love as they interact with them. In this way, parents
can build on these natural instincts by learning how music
can influence child development and improve social
relation skills. This is how we can see parents bring
learning from the home socialization to classroom
interaction.

For example, Hopkins (2013) pointed out that language
teachers use musical skills to develop pre-reading and pre-
writing skills to learners. However, this largely depends on
their topic of interest which reflects the values of their
learners. Composing songs and music lyrics which
appreciates the different needs for all learners requires a
committed and motivated teacher. However, Music
development starts in the child’s early socialization at home
where parents take time to sing with them and with others.
Through this kind of socialization, children are directed,
enjoy and learn spontaneously. Ultimately, they develop
social and motor skills as well as cognitive thinking.

On the same regard, Ekpo (2008) said:

The child’s first lessons in using music are given by his/her mother.
Immediately after birth, the child is placed on the mother’s back
while she goes about her daily tasks. Accompanied by the child, she
washes clothes in the river, pounds cassava to rhythm, dances and
sings. He learns what the music requires in terms of both bodily
movement and vocal effort (p. 30).

The above evidences obviously show that music is useful. It
is an observable fact that appeals to all human beings and
to all situations of life. Therefore, its importance in the
development of the child can never be overemphasised.
This may also imply that as children grow, music helps
them learn various topics in their subject matters as well as
how to take action in their respective society.

Through classroom observations, the researcher found
more into this area. Teachers were observed to focus on the
specific contents of using music and movement in song
form. They used music to start the day and greet each other,
to learn their names, names of plants and animals, letters,
and numbers just to mention a few. In early childhood
classrooms, children will often walk into a room to hear
songs to change over from one activity to another and to get
their attention (Sobol, 2017). This is in line with the
observations made that when children are engaged and
participating, they are more likely to retain the information
being presented.

Actual observations on the use of music as a teaching
strategy in early childhood development were made and
noted as follows:

Use of music to enhance childhood play activities on
child development

The teacher and children were observed to sing a tune and
play as follows:

Song titled: Simama -kaa

Swabhili language English language
Simama -kaa Stand up -sit
Simama -kaa Stand up -sit

Ruka -ruka -ruka -simama - Jump -jump -jump -stand

kaa up -sit

Tembea -tembea -tembea - Walk -walk -walk -walk
teambea

Ruka -ruka -ruka -simama - Jump -jump -jump -stand
kaa up -sit

Source: Field data 2021

This song was observed to be an important strategy for
facilitating children's development in cognitive, emotional,
motor, and language areas. When children stand, sit, and
sing this song ‘Stand up sit’ they were observed to be
engaged in physical play. Physical play with music provided
a chance for children to exercise and develop their muscle
strength. This implies that physically playing with children
creates social skills at the same time also making them
enjoy good exercise. Children display a physical response
which serves to connect them more to the teacher, their
classmates and the song activity.

Use of music to enhance interactive learning

Amongst songs that teachers and children were using to
enhance interactive activities are as follows:

Song titled: Nyama Nyama Nyama

Swahili language
Nyama Nyama Nyama (Nyama)
Nyama Nyama Nyama (Nyama)

English language
Meat, Meat, Meat (meat)
Meat, Meat, Meat (meat)

Nyama ya punda (Nyama) Donkey’s meat (meat)
Nyama ya kuku (Nyama) Chicken’s meat (meat)
Nyaa yap aka (kimya) Cat’s meat (silent)

Sinyama not meat
Nyama ya ngombe (nyama) Cow’s meat (meat)

Source: Field data 2021

This song is mentioning names of various animals. It was
sung during physical activities when the children were
required to make circles. The pupils were requested to
listen attentively so that they could get to know the kind of
response (in a blanket) they needed to take at each naming
respectively. Some of these animals are eaten while others
are not eaten by human beings. The children shouted by
saying ‘meat’ when an animal that we eat was mentioned
but they remained silent when an animal that we do not eat
was mentioned.
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Key Observations

Benefits to Children

Areas of development

Movements Develop fine motor skills Physical
. Practice using drum Sticks& Pads

Playing together Make decisions, cooperate, Social

. Play and sing rhythms plan, and negotiate

. playing and singing games

Imagining things Release tension Emotional
. Dramatize song moving on the

strong beat

. Enact the Story of something

Singing songs Understanding cultural Language
. Alphabetic songs aspects

. Create simple rhythmic

accompaniment to enhance stories, poems

etc.

Categorize animal’s sounds in terms of Help children exercise and Intellectual

high, low and medium pitch.

develop their confidence

Source: Modified from Jeanneret (1997). Confidence to Teach Music: A strategy to develop and teach in early childhood

education.

This song was observed to facilitate children's development
in social, cognitive, emotional, motor, and language areas. It
helps the children to be very attentive thus enhancing their
listening skills. When the children responded wrongly, they
were laughed by group mates and thus felt embarrassed.
This made them remain focused and attentive to give the
right response so that they might not to be laughed at again.
In effect, this improves their listening abilities and confirms
that music can be an important educational tool for
facilitating children's participation in the classroom
interaction.

The observations made during this study found that most
of the teachers and children understood that music through
various types of songs can be used to improve acquisition
of learning among children in various subject contents. As
they grow, music helps them to learn various topics in their
subject matters as well as on how to take action in society.
This contributes to the idea that use of music in early
childhood classroom enhances independent learning skills
and children largely gain greater control over their learning
because they can sing at their own pace and do activities on
their own. However, music-enhanced environments should
be seen as a different learning style that makes some
children feel more comfortable and learn at ease in teacher-
dominated classrooms.

Music Activities and areas of early childhood
development
The researcher conducted classroom observational

techniques to record music activities with their benefits to
children and their area of development. However, the
researcher’s observational notes showed common
indications of children moving their hands, arms, legs,

fingers, clapping and nodding. Observations indicate that
music positively affects children’s learning. The results on
this are presented in Table 2.

Observations in Table 2 show that music is an essential
part of all children's development. It starts in the child's
infancy and ideally, continues throughout his or her school
life. Music connects children with their imagination, their
environment and their teachers in the learning processes
Trehub (2002). It establishes and strengthens bonds that
will last forever. Teacher-child play using music opens
doors for the sharing of values, increases communication,
allows for teachable moments and assists in problem
solving (Burnard and Murphy, 2017).

Singing music provides opportunities for teacher and
children to resolve their differences and relate their
concerns in classroom interaction. This is what Albert
Bandura (1986) called expectation of reinforcement which
influences cognitive processes that promote learning. Thus,
individuals are often reinforced for modelling the
behaviour of others as they create attention which pays a
critical role in learning. This attention is influenced by the
expectation of reinforcement where the teacher tells a
group of children to sing music that what they will pay
attention, because they do not expect to do other things like
a test.

The observation of this study is in line with the research
done in South Africa and Zanzibar on the effect of music on
children development which indicated that standard four
children were able to acquire oral skills through songs in
the group activities (Townsend, 2011). This was largely due
to fact that teachers’ collective effort to support children
understand their music need and other modern
developmental needs such as ICT though effective use of
music, assisted child’s development.
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Table 3. Music as a motivational tool teaching and learning

Activity where music is used

Frequency N = 15 Percentage %

Motivates the students to attend lessons
Pay attention in class
Provide topics for discussion

15 100%
13 86.7%
9 60%

Source: Field data, 2021

Use of music as a motivational tool for teaching and
learning

The study also found out that the use of music as
motivational was very important in early childhood classes.
To determine the extent to which teachers in early
childhood education were using music as a tool of
instruction in schools in Nzuguni ward, 15 respondents
were interviewed to comment on the extent to which they
were using music in their classroom interaction. Their
responses were coded into sub themes and the results are
as shown in the Table 3 below.

Based on the results of the information gathered in Table
3, it is possible to say that songs are the most suitable type
of authentic tool that motivates learners to attend lessons
15(100%). This was evident because song contents were
observed to share values, responsibility, norms and
customs on specific aspects within their real-life
experience. These results imply therefore that children feel
motivated when they are engaged in music activities. A
number of respondents reported that paying attention in
class 13(86.75) and providing information for classroom
discussion 9(60%) were also activities where music was
used to arouse learners’ interest. This may be interpreted
that music was being exploited in many ways depending on
the learning purposes and on the lesson planning teachers
were doing.

These results align with a study carried out by Zicari
(2016) who found that teachers in early childhood
education were willing to use music in their classroom
interaction. The study further explains that teachers were
motivated but on another hand, they were hindered with
limited training in music and this made challenges to some
teachers in their classroom interaction. However, it was
found that teachers who had not been trained on various
music skills claimed to use children’s songs that were
familiar to them to get their full participation.

Teachers were further asked whether they possessed
some music skills used in classroom interaction. Some of
the interviewees had the following to say:

..we have limited knowledge and time to integrate music in
teaching, but there are times we use known to unknown songs which
we use to engage children in developing our lessons. So, we need to
be competent in the use of music to teach children in their outlined
skills that would also add to our music abilities and interest to learn
other subject topics for children and promote music skills in early
childhood curriculum...

The above response strongly supports that, music has been
supported in teaching and learning, though with little
success. This can be attributed to the lack of proper
enforcement pedagogies by the teachers’ education training
to strengthen its directives. Flottmann (2011) suggested
that using music at some stages in teaching enables
children to learn sounds and later make them appreciate
the meaning of sounds through speaking, reading and
writing.

Flottmann adds that music experiences help children
acquire skills like language skills such as listening,
speaking, reading and writing. Children taught by
competent teachers in music skills also grow their interest
in language learning. Songs may be used as tool to present a
topic, new vocabulary in a language. Then, it may also be
used as a material for extensive and intensive listening in
various subjects and it is a perfect source for stimulating
discussions in classroom interaction.

Boahene and Baffoe (2014) conducted the study in
Zanzibar and observed that trained teachers who had
musicianship skills were positively motivated to use
various teaching methods to teach language skills using
music compared to untrained teachers. The results of their
study may suggest that when singing, children are able to
develop listening skills and advance their phonological
sound differentiation skills. All these developments are
movement for competence skills in children development
in other subject topics as well. As a result, music educators
should largely invest in training and induction courses for
all early childhood teachers to promote classroom activities
among children using music.

Conclusion

Based on the results of the study, it is indicated that music
is very important for enabling learning process in early
childhood education and will enhance children in various
development. This is because music is perceived to enable
children’s play, music activities was observed to be an
essential part of all children's development and students
felt motivated when they were given selected music
materials to work on in class.

It is clear to say that there is connection between music
use and learning in early childhood settings. It appears that
music positively affects children’s learning and engagement
as the result of its numerous and diverse usage including
music songs and collective participation in the learning
process. Music songs in the classroom interaction were



observed to motivate students’ attendance in their lessons
thus making them pay attention to teaching and learning
processes. Consequently, all these were seen to facilitate
children's development in social, cognitive, motor, and
language areas just to mention a few.
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