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In Uganda, the Ministry of Education and Sports (MOES) designed a Teacher 
Supervision Tool in 2017, intending to standardize support supervision in 
schools. This study aimed at assessing the utilization of Teacher Supervision 
Tool in secondary schools and its effect on teachers’ effectiveness in the 
Rukungiri District and was based on the Marzano Teacher Focused Model. 
Mixed methods research design was applied that involved qualitative and 
quantitative methods. From the study population of 750, a sample size of 255 
was derived using random and purposive methods. The study established 
that frequency of support supervision has positively affected teachers’ 
effectiveness in the Rukungiri district. One sample T- test results at a 95% 
level of confidence revealed a p- value of 0.00 (<0.05) showing a significant 
difference between support supervision and teachers’ effectiveness. It was 
also found out that teacher appraisal positively affects teachers’ 
effectiveness and this has been through mentorship, time management, 
collaborative teaching, and professional growth. The study recommends 
facilitation of schools in terms of supply of Teacher supervision tool (TST) 
templates and stationery to augment supervision, and vigilance in the 
Ministry of Education and Sports and governing bodies in ensuring regular 
submission of supervision reports.  
 
Keywords:  Supervision, effectiveness, mentorship, professional growth, 
appraisal. 

 
 
 
 
INTRODUCTION 
 
Teaching is a profession that is beset by challenges due to 
constant re-conceptualization and re-structuring (Bahr and 
Mellor, 2016), thereby requiring supervision of the 
classroom to evaluate teachers’ effectiveness and need for 
constant monitoring (Olatoye, 2006).  This results in 
students’ ability to acquire necessary skills to contribute 
meaningfully to society (Ikegbusi, 2014).  However, 
teachers cannot effectively and efficiently execute their 
duties without being properly trained and supervised (Eya 
and Chukwu, 2012). 

Effective  teaching   involves  a  teacher  accomplishing  the 
planned goals and assigned tasks following school goals, 
and is one of the propellers of school improvement (James 
and Sammons, 2014). It involves the focus on student 
outcomes, teacher behaviour and classroom processes that 
promote better student outcomes and moves vision, 
framework, and performance standards into action (Killion 
and Hirsh, 2011).  In addition, effective teaching can be 
described in terms of knowledge of the subject matter, 
teacher    beliefs    and    the    ability    to    improve   student  
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achievement (Good et al., 2009).  This will help the 
application of knowledge, skills and attitudes that were 
learned in one situation to another situation (Patricia, 
2019). 

Supervision, on the other hand, is guiding, directing and 
stimulating growth with the overall view of making the 
teaching and learning process better for the learner 
(Modebelu, 2008). Therefore, supervision is the maximum 
development of teachers into the most professionally 
efficient and effective persons they are capable of becoming 
(Ogbo, 2015).  It includes assisting, directing, stimulating 
and motivating teachers to enhance teaching and learning 
(Modebelu, 2015). In other words, supervision recognizes 
that a teacher has potential that needs help, guidance and 
direction (Ikegbusi, 2014). Hence, effective supervision and 
evaluation are part of a career-long practice continuum 
while ensuring quality teaching (Brandon et al., 2018). 

This study therefore aimed at establishing the frequency 
of teacher support supervision in secondary schools in 
Rukungiri District and its effect on teachers’ effectiveness. 
The results of this study would be helpful in planning and 
policy formulation in the education sector. 
 
Theoretical Perspective 
 
This study was based on the Marzano Focused Teacher 
Evaluation Model, which zeroes on 23 teachers’ 
competencies for improved clarity, efficiency, and 
effectiveness (Marzano 2017). The model emphasizes four 
marked domains of expertise, namely, rigorous standards-
based system in every classroom, responsive instructional 
framework with a pathway to scaffold instruction and 
relentless focus on student results with leading indicators. 
It also emphasized renewed and revitalized teachers’ access 
to resources for their growing practice (Marzano, 2017). 

The study was therefore based on the conceptualized 
aspect that effective teaching as determined by analysis of 
classroom artifacts, portfolios, classroom assessment and 
principal observations are because of teacher support 
supervision which is envisaged in the frequency of 
supervision, assessment, evaluation, teacher appraisal and 
feedback (Marzano, 2017). This theory was adapted to 
guide the study because it is more relevant to the Ugandan 
context and more feasible given the limited time and 
resources that were available. 
 
Contextual Perspective 
 
In all facts of life, supervision has become a cross-cutting 
edge and pivot around which performance evolves (Vera et 
al., 2016). Globally, evaluating the performance and impact 
of teachers is an integral part of ensuring the quality and 
effectiveness in teaching (Cram et al., 2017).  However, 
systems for teacher evaluation vary from sophisticated 
national systems to localized informal approaches. In 
Australia, for example, the Australian Policy Framework 
emphasizes the continuous development and performance 
of individual   classroom   teachers   and   their   pedagogical  

 
 
 
 
effectiveness (Skourdoumbis, 2021).  In Singapore, Hong 
Kong and South Korea, professional development and 
career progression are mandated. At the same time, in 
British Columbia, Ontario, New Zealand and England, 
teacher self-evaluation, classroom observation and survey 
ratings are emphasized (Cram et al., 2017). 

Likewise, in Sub-Saharan Africa, evaluating teacher 
effectiveness takes almost the same trend. Mahere (2018) 
states that in Zimbabwe, clinical supervision involves 
principal observation and student result evaluation which 
leads to improvement in teaching performance through 
classroom instruction and facilitation of student learning. 
Again, teacher effectiveness is envisaged in terms of 
student results, although the Education ministry 
encourages teachers to align the demands of children with 
the needs in the 21st Century (Mupa and Chinooneka, 
2015). Similarly, in Zambia, there is an emphasis on 
improved teaching through a sense of reflection during and 
after lessons, and strengthening networking among 
teachers (Ministry of Education and JICA, 2020). 

  In Uganda, the Government of Uganda has placed 
education very high on its agenda, as seen in policies like 
Universal Primary and Secondary Education, and 
Vocationalization (VVOB, 2016). However, supervision has 
been mainly done as a routine with less emphasis on 
teachers’ professional growth (MOES, 2017). Therefore, the 
teacher supervision tool (TST) was developed to guide head 
teachers at secondary school level in support supervision 
and standardize report systems on classroom observation 
(MOES, 2020).  
 
Statement of the problem 
 
Whereas Mahere (2018) noted that support supervision is 
vital in influencing teacher behaviour and student learning 
because not all teachers are dynamic and knowledgeable, 
MOES (2017) noted that supervision in secondary schools 
in Uganda was poor. To address this gap and ensure 
effective teaching, the Directorate of Education Standards 
designed a teacher supervision tool (TST). Its purpose was 
to standardize teacher support supervision (classroom 
observation) while focusing on key issues in pedagogy, 
reporting system, and achieve optimum learning among 
students. 

Through this, head teachers were tasked to conduct 
classroom observation to all teachers at least once a term, 
give immediate feedback to them, hold staff development 
workshops and meetings to discuss findings from 
classroom observation and submit consolidated reports on 
support supervision to the Ministry of Education and Sports 
and Board of Governors. However, since 2017 when the 
teacher supervision tool was introduced, there has been no 
research to show how teacher support supervision has 
influenced effectiveness in teaching in Uganda. It is from 
this background that the study was done to investigate the 
effect of the utilization of teacher supervision tool and on 
teachers’ effectiveness in secondary schools in Rukungiri 
District, Uganda. 
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Table 1. Frequency of support supervision in secondary schools as revealed by school administrators 
 

Response Frequency Percentage Cumulative 
Once a term 07 47.6 47.7 
Twice a year 08 53.3 100.0 
Once in 2 years 0 0 100.0 
Total 15 100  

 
 
 
Research Questions 
 
This study was guided by three research questions; 
1. What is the frequency of teacher support 
supervision in Secondary schools in the Rukungiri District? 
2. How has the frequency of teacher support 
supervision affected teachers’ effectiveness in secondary 
schools in the Rukungiri District? 
3. How has the teacher appraisal affected teacher 
effectiveness in secondary schools in Rukungiri District? 
 
 
METHODOLOGY 
 
The study applied a mixed methods research design where 
quantitative and qualitative methods were combined to 
provide a comprehensive analysis of the problem (Creswell, 
2007).  
 
Sample size 
 
The study population was approximated to be 750 out of 
which a sample size of 255 was selected using Cochran’s 
standard formula (Glen, 2020). The formula assumed a 
margin of error of 5% and a level of confidence of 95%. 
Hence: 
 

 
 

Where, no is Cochran’s sample size recommendation (385) 
N is the population size and  
n is the adjusted sample size. 
Therefore,  n= 385/1+ (385-1)/750 
_ 385/1+ (384/750) 
_ 385/1.512 
= 255 
 
Sampling Methods 
 
Methods of sampling were random, purposive and 
stratified. Random sampling was done in selecting 17 
schools from the three constituencies that make up the 
district of Rukungiri, purposive sampling in the selection of 
17 school administrators, 51 heads of department, and 85 
students. Finally, stratified sampling was used to select 102 
teachers (males and females). This gave a total of 255 
respondents from the secondary schools in Rukungiri 
district. 

Data collection and analysis 
 
Data collection methods included document review 
method, administering the questionnaire, student 
evaluation, self-report practice and interviewing. 

The study applied quantitative methods of data analysis 
including univariate methods like frequency distribution, 
mean, median and standard deviation, besides bivariate 
methods like students T-test, which was used to compare 
means of particular variables (Antione, 2019). 
 
Validity and Reliability of research instruments 
 
To measure the validity and reliability of the questionnaire, 
a pilot study was carried out in one school which was not in 
the area of study and involved 15 respondents. These 
included 1 administrator, 3 heads of department, 6 teachers 
and 5 students selected randomly. Cronbach’s alpha 
measurement was used to check the questionnaire in the 
pilot study. The value for the instrument designed for 
teachers was .859 (acceptable α ≥ .70), with the number of 
test items being 61.  A few changes were also made in the 
student’s questionnaire to improve clarity in some items. 
All administrators and heads of department were able to 
answer the questionnaire without difficulty.  
 
 
FINDINGS/ RESULTS 
 
Frequency of Support Supervision 
 
This study examined the frequency of teacher support 
supervision in secondary schools, and Tables 1 and 2 reveal 
this aspect.  

Findings in Table 1 indicated that 47.6% of school 
administrators had conducted classroom observation on 
their teachers once a term while 53.3% had observed their 
teachers twice a year. 

In addition, qualitative methods were used to analyze 
data that could not easily be reduced to numbers 
(Anderson, 2020). These included in-depth interviews and 
the use of a phenomenological research approach in which 
teachers provided their experiences regarding teacher 
support supervision and appraisal. Findings in Table 2 
indicated that 96% of teachers agreed to having been given 
support supervision once a term in their schools. This 
means that the frequency of support supervision in 
secondary schools in Rukungiri district was high since it 
conforms with the Ministry of Education and Sports (MOES,  
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Table 2. Table showing frequency of teachers who had been supervised at least once a term 
 

Response Frequency Percentage Cumulative percent 
Yes 96 96.0 96 
No 4 4.0 100 
Total 100 100  

 
 

Table 3. Frequency of teachers who had been given time to discuss supervision results 
 

Response Frequency Percentage Cumulative Percent 
Yes 86 86.0 86 
No 14 14.0 100 
Total 100 100.0  

 
 

Table 4. Responses (R) mean (M), and standard deviations (SD) of teachers’ responses on the process of 
support supervision  

 
SN Item N M SD R 
1. The Workshop had been organized to handle gaps from 

supervision. 
 

100 
 

1.18 
 

0.38 
 

Y 
2. A Special staff meeting has been held to discuss feedback 

from classroom observation 
 

100 
 

1.40 
 

0.49 
 

Y 
3. Copy of recommendation has been given to me after 

supervision 
 

100 
 

1.18 
 

0.38 
 

Y 
4. We always discuss in a department to close gaps in 

supervision and carry out collaborative teaching 
 

100 
 

1.10 
 

0.30 
 

Y 
 

Responses (R): Y=Yes N= No 

 
 
 
2017), that  teachers be observed at least once a term while 
conducting their lessons. 

Findings in Table 3 indicated that 86% of the teachers 
had been given time to discuss supervision results while 
14% have not.  

The study also carried out an investigation on follow up 
of results of support supervision as shown in Table 4. 

Results in Table 4 indicate that feedback from support 
supervision has always been handled effectively by schools. 
In all items, scores were within the acceptable mean of ≤ 
1.5, which shows the process of support supervision was 
being held under the Ministry of Education Policy (MOES, 
2020). 

This study was based on Marzano Teacher Focused 
Model to describe teacher effectiveness (Marzano 2017). 
However, only three aspects were considered in this study 
because time and resources were limited. The study based 
itself on analysis of classroom artifacts, student assessment 
of their teachers and self-evaluation to determine teacher 
effectiveness. 
 
Analysis of classroom of artifacts 
 
To determine whether there was a relative improvement in 
teachers’ preparation of classroom artifacts as rated by 
their supervisors, scores between 2017 and 2019 were 
collected as shown in Table 5. 

Table   5     indicates     that     teachers’    performance    in  

preparation of classroom artifacts in 2017 was generally 
low as the scores in all aspects were generally “Acceptable” 
apart from schemes of work which was “good” and lesson 
notes “poor”. However, in 2019, there was an improvement 
in all classroom artifacts, performance was ranked as 
“good” apart from schemes of work which was “very good” 
and lowest in preparation of class registers which was 
scored as “Acceptable”. This showed improvement in 
teacher effectiveness. 
 
Teachers’ self-evaluation 
 
Teachers’ self-assessment according to Marzano (2017) 
was another way of determining teacher effectiveness. This 
study, therefore, considered different aspects in which 
teachers evaluated themselves, as shown in Table 6. 
Table 6 indicates that teachers’ self-assessment on 
effectiveness was generally good (acceptable mean ≤ 2.5), 
with the highest score being noted in preparation for 
lessons and updating learning materials. 
 
Student Evaluation of Teachers 
 
Student evaluation of teachers as adopted from Marzarno 
(2017) and Cram et al. (2017), was also regarded vital in 
this study because students are the direct beneficiaries of 
teacher effectiveness. Table 7 indicates how students 
evaluated their teachers in terms of effectiveness. 
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Table 5. Mean(M) Standard deviation (SD)and Rating(R) of teachers in preparation of classroom artifacts 
(2017 and 2019) 

 
SN Artifact N 2017 2019 
   M SD R M SD R 
1 Schemes of work 50 2.24 0.07 G 1.30 0.06 VG 
2 Lesson Plans 50 3.32 0.09 A 1.68 0.06 G 
3 Record of work 50 2.52 0.07 A 1.66 0.06 G 
4 Lesson notes 50 3.42 0.08 P 1.72 0.07 G 
5 Record of marks 50 2.72 0.07 A 1.68 0.06 G 
6 Class registers 50 2.88 0.10 A 2.56 0.07 A 
7 Teaching aids 50 2.94 0.09 A 1.50 0.07 G 

 

Rating: VG- Very good; G-Good; A-Acceptable; P-poor; VP- Very Poor. 

 
 

Table 6. Teachers’ self-assessment on different aspects of learning 
 

SN Item N M SD Rating 
1 Time management 100 1.45 0.50 G 
2  Adequate preparation for lessons 100 1.22 0.41 VG 
3 Engagement of learners in lessons 100 1.57 0.49 G 
4 Updating notes and learning materials 100 1.21 0.40 VG 
5 Coverage of syllabus on time 100 1.96 0.50 G 
6 Creativity and innovativeness 100 1.42 0.49 VG 

 

N= Standard Deviation, M= mean, SD – Standard Deviation.  
Rating (R): VG- Very good; G-Good; A-Acceptable; P-poor; VP- Very Poor 

 
 

Table 7. Teachers’ Effectiveness as evaluated by students 
 

SN Item N M SD Rating 
1 Time management 85 1.69 0.76 G 
2 Engagement of learners in the learning process 85 2.11 1.01 G 
3 Method of teaching 85 1.80 0.80 G 
4 Quality of notes and other study materials 85 1.88 0.94 G 
5 Assessment of learners and Revision with learners on time 85 2.21 1.01 G 
6 Syllabus coverage  85 1.97 0.81 G 

 

N= Standard Deviation, M= mean, SD – Standard Deviation.  
Rating: VG- Very good; G-Good; A-Acceptable; P-poor; VP- Very Poor. 

 
 
 
Table 7 indicates teacher effectiveness in terms of time 
management being the best with mean1.69 (Acceptable 
Mean ≤ 2.5) and least in the engagement of learners (2.21). 
However, generally students rated their teachers’ 
effectiveness as “good”. 
 
Frequency of support supervision and teacher 
effectiveness 
 
Following the study’s findings which ranked support 
supervision in secondary schools as high, the study used 
one-sample Student T-test to establish the significant 
difference between the frequency of supervision and 
teachers’ effectiveness. Table 8 shows the T-test results of 
the findings. 

Table 8 indicates from 84 respondents, and at 95% level 
of confidence, the test results revealed a 2-tailed p-value of 
0.000 (< 0.05) which means that there is a significant 

difference between the frequency of supervision and 
teacher effectiveness in secondary schools in the District of 
Rukungiri. 
 
Teacher Appraisal and teacher effectiveness 
 
This study also considered teacher appraisal because it was 
used by organizations to assess the level of performance of 
their employees and providing feedbacks (Dijk and Schodi, 
2015). It helps in evaluating and developing work 
performance of employees and achieves organizational 
goals and objectives (Australia HR Institute, 2021). 
 
Frequency of Appraisal 
 
Table 9 indicates the frequency of appraisal in secondary 
schools in Rukungiri district. Table 9 indicates that 17.3% 
of heads of   departments appraise   their   teachers  twice  a  
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Table 8. Student T-test results between Frequency of supervision and teacher effectiveness as evaluated by 
students 

 
 Test Value = 0 

 T Df Sig. (2-tailed) 
Mean 

Difference 
95% Confidence Interval of the 

Difference 
     Lower Upper 
Frequency of supervision  21.979 84 .000 1.54118 1.4017 1.6806 
Teacher effectiveness 29.545 84 .000 1.97647 1.8434 2.1095 

 

Source: Computed from Study survey 

 
 

Table 9.  Frequency of appraisal in Secondary schools in the Rukungiri District 
 

  Frequency Percent Valid Percent Cumulative Percent 
Valid twice a year 9 17.3 18.0 18.0 
  once a year 29 55.8 58.0 76.0 
  once in 2 years 12 23.1 24.0 100.0 
  Total 50 96.2 100.0  
Missing System 2 3.8   
Total 52 100.0   

 

(Source: Study Survey) 

 
 

Table 10. Teachers’ rating on appraisal system in secondary schools in Rukungiri District 
 

SN ITEM N M SD LS 
1 Setting performance targets 100 1.99 0.75 S 
2 Preparation of appraisal meetings 100 2.16 0.81 S 
3 Conducive environment during  the appraisal 100 2.00 0.76 S 
4 Developing annual performance plans 100 2.05 0.85 S 
5 Support development activities 100 1.92 0.95 S 

 

N- Number of respondents; M- Mean; SD- Standard Deviation; LS- Level of Satisfaction.  
VS-  Very satisfied; S- Satisfied; NS- Neither satisfied, nor dissatisfied; D- dissatisfied; VD- Very dissatisfied. 

 
 
 
year while 55.8% appraise their teachers once a year. This 
means that 76.0% of department heads appraise their 
teachers within the acceptable period as recommended by 
the Ministry of Education and Sports (MOES, 2020). 
 
Appraisal Process in Secondary Schools 
 
For performance appraisal to achieve positive results, the 
appraisees ought to get involved in and be satisfied with the 
process of appraisal (Arif et al., 2020). To find out whether 
the process was justifiable enough to cause any effect in 
teacher effectiveness, the study investigated the level of 
satisfaction of the appraisal system in secondary schools. 
Table 10 shows the findings of this aspect. Table 10 
indicated that appraisees (teachers), were satisfied by the 
whole appraisal process (acceptable mean ≤ 2.5), but 
satisfaction is mostly felt in support development activities 
and setting performance targets. 
 
Effect of appraisal on teacher effectiveness 
 
To establish whether teacher appraisal affects effectiveness 
in secondary schools, one sample T-test was used.  Table 11 

shows the test results. 
Table 11 indicated that test results at 95% level of 

confidence, the p-value is 0.00 (<0.05), which means that 
there is a significant difference between the frequency of 
appraisal and teachers’ effectiveness in secondary schools 
in the Rukungiri district. 
 
 
DISCUSSION OF RESULTS 
 
Discussion of the findings is based on the research 
questions which guided this study. 
 
Frequency of support supervision 
 
Research question 1 sought to determine the frequency of 
teacher support supervision in secondary schools in 
Rukungiri District. It revealed that school administrators 
and heads of departments supervise teachers at least once a 
term which shows a high frequency of supervision. 
According to MOES (2020), every teacher is required to 
have at least one lesson taught under observation once a 
term by a senior teacher or administrator.  
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Table 11. One-Sample Test between Frequency of appraisal and teacher performance (effectiveness) in secondary schools in Rukungiri district 
 

 Test Value = 0 
 T Df Sig.(2-tailed) Mean Difference 95% Confidence Interval of the Difference 
     Lower Upper 
Frequency of appraisal 22.347 49 .000 2.06000 1.8747 2.2453 
Teacher effectiveness 20.715 49 .000 1.70000 1.5351 1.8649 

 

Source: Study survey 

 
 
 
In line with this, in the state of Florida, where the Marzano 
Focused Teacher Evaluation Model is used, accomplished 
teachers are required to be observed twice a year.  In 
contrast, probationary teachers are observed once a year 
(Reform Support Network, 2012). Likewise, in countries 
like New Zealand, England and Australia, teacher evaluation 
is typically annual (Cram et al., 2017). Consequently, 
according to local and international requirements, the 
frequency of supervision in secondary schools in Rukungiri 
district is high. 

This study showed that out of those who had been 
supervised, 86% were being given time by their 
supervisors to discuss results of supervision or feedback.  
Also, 82% of teachers accepted having attended workshops 
organized by the school to discuss feedback from classroom 
observation. Discussion of feedback is a vital part of 
support supervision in that it is during such sessions that 
areas of strengths and weakness are identified, and a 
teacher is guided accordingly. This is in line with Marzano 
(2017) and Veloo et al. (2013) who emphasize the need for 
discussion of feedback after classroom observation. A 
teacher is again given the opportunity and time to know 
areas that need to be upheld in terms of the teaching 
methodology, lesson delivery, preparation, or learners 
follow up (Walter, 2018, Diacopoulos and Butler, 2019). In 
New York, Tennessee and North Carolina, for example, 
supervision policies require conferences tied to classroom 
observations held to provide feedback on the teacher 
evaluation process (Reform Support Network, 2012). 

Again, areas that need to be improved upon are 
identified, agreed upon, and strategies for better 
performance are discussed between the teacher and 
supervisor. This is also in line with Zite and Deebom 
(2016), who assert that teaching requires reportorial, 
evaluation and disciplinary skills. Therefore, in post-
observation conferences, teachers evaluate themselves and 
try to adapt to the agreed strategies of improving 
effectiveness to improve the quality of teaching and 
learning in the classroom (Hertz et al., 2019). This study 
therefore found out that discussion of feedback as an 
important aspect of teacher supervision was being adhered 
to by secondary schools in Rukungiri district. 
  
Frequency of support supervision and Teacher 
Effectiveness  
 
The second research question sought to investigate teacher 

support supervision effect on teachers’ effectiveness in 
secondary schools in Rukungiri District. To establish this 
relationship, teacher effectiveness as adopted from 
Marzano (2017) was described, whereby three major 
descriptors were selected and studied, namely, classroom 
artifacts, self- report practice and student evaluation.  

Assessment of teacher effectiveness basing on classroom 
artifacts was also in line with Reform Support Network 
(2012), which found out that teachers in Louisiana were 
assessed on four competencies, namely; planning, 
instruction, environment and professionalism. It is also 
emphasized by Cram et al. (2017) that effective measures 
include classroom observations, portfolios, teacher 
interviews peer ratings and student ratings. Therefore, 
findings revealed that there was improvement in teacher 
effectiveness in secondary schools in Rukungiri district 
between 2017, when teacher supervision tool was 
introduced, and 2019. 

Self-report practice, as proposed by Marzano (2017), was 
also considered important in this study because it is an 
opportunity for individual teachers to identify how they 
used their unique strengths to accomplish teaching 
objectives while being honest to themselves (Lori, 2020). 
Results from the survey on this aspect revealed that 
teachers’ rated themselves as “adequately prepared” to 
“very prepared” in terms of planning for the lessons and 
other pedagogical skills.  Therefore, this was another 
indicator of effective teaching. This is because, as Sethi 
(2021) puts it, adequate preparation and planning make 
one a better teacher, boosts student performance and 
achievement and minimizes classroom discipline issues. 
They also make teachers earn respect from their peers and 
administrators. In relation to this, adequate preparation 
and planning develop teacher confident (Garver and 
Maloney, 2019), solidify one as professional and make 
lessons more meaningful to the learners (Huntington 
Learning Centre, 2019).  

Related to the above statements, students’ evaluation of 
their teachers (Marzarno (2017) was also regarded as an 
important measure of teacher effectiveness in this study. 
This is because students are the direct beneficiaries of 
learning which is determined by the effectiveness of a 
teacher (Loose and Ryan, 2020).  Student evaluation of 
teachers in eight core subjects was done to rate their 
teachers in time keeping, engagement of learners in 
classroom activities, method of teaching, quality of study 
materials,  syllabus  coverage,   assessment  of  learners  and  
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revising with them on time. Study results on these aspects 
reveal that students rated their satisfaction in all the above 
areas as being “satisfied” with their teachers’ performance. 

Time management was considered an important element 
in that it enables students to complete more in less time 
(Sophia, 2021). Also, student engagement in lessons is vital 
because it keeps students in attention and focus and 
motivates them to practice higher-level critical thinking 
(Nicolas, 2015). It also increases students’ satisfaction, 
reduces the sense of isolation and improves performance in 
a subject (Florence and Doris, 2018). Students’ satisfaction 
with the teachers’ method of teaching was considered 
important in determining teacher effectiveness because it 
determines the extent to which knowledge is imparted to a 
learner (Ebenezer, 2018). 

Again, the quality of learning materials was considered 
because they assist learners in grasping new concepts that 
significantly enhance their knowledge (Teachmint, 2020). 
Besides, it is a way of asking learners to demonstrate their 
understanding of the subject matter and to evaluate 
whether the educational goals and objectives of lessons are 
being met. Lastly, syllabus coverage was vital because it 
serves as the contact between students and teachers and 
contains ideas that are used for the assessment of students’ 
performance (Gurmeet, 2021). 

Therefore, basing on the results from analysis of 
classroom artifacts, teacher’s self report practice and 
student evaluation,  it was found out that teacher 
effectiveness in secondary schools in Rukungiri district was 
high. 
 
Effect of Support supervision on Teacher Effectiveness  
 
Results from one-sample T-test revealed that at a 95% level 
of confidence, the 2- tailed p-value was 0.000 (<0.05). This 
showed that there is a significant difference between the 
frequency of supervision and teacher effectiveness in 
secondary schools in the Rukungiri district.  This is in line 
with Ikegbusi and Eziamaka (2016), who revealed that 
supervision has a positive effect on teacher effectiveness in 
Secondary schools. Similarly, support supervision helps in 
promoting good teaching practices and higher quality of 
education (Azizpour and Gholami, 2021).  

Some of the ways in which this happens are that support 
supervision improves punctuality and regularity of 
teachers, contributes to the professional growth of 
teachers, encourages teachers to create a democratic 
climate while teaching, and helps teachers to acquire new 
ideas and to be innovative (Mahere, 2020; Ikegbusi and 
Eziamaka,  2016).  Support supervision also helps develop a 
repertoire of teaching strategies, helps less effective and 
inexperienced teachers to improve their teaching, and helps 
in the provision of appropriate learning materials 
(Wakutire, 2019). 

The study revealed that support supervision has a 
positive effect on teacher effectiveness ranging from 
helping teachers in time management and punctuality, 
adequate preparation   of   teachers   for  their  lessons, and  

 
 
 
 
improving innovativeness of teachers. This is in line with 
Ikegbusi and Eziamaka (2016) who found out that internal 
supervision increases the effectiveness of teachers.   

The study also found out that support supervision 
improves teachers’ professional growth and development 
through mentorship where junior teachers are given 
professional guidance by senior teachers in their 
departments. Again, through collaborative teaching and 
special meetings held to discuss findings of teacher support 
supervision, junior teachers are assisted in identifying their 
weaknesses and strengths and how they could improve 
them hence professional growth, which leads to teacher 
effectiveness. This is in line with the findings of Eya and 
Chukwu (2012); Okobia (2015) and Mahere (2018), who 
found out that support supervision, is more competent in 
enhancing the instructional performance of teachers. 

In addition, teacher support supervision helps teachers to 
engage their learners fully in their lessons, design 
appropriate teaching methods or pedagogies and develop 
and update their learning notes and study materials 
consistently. This is in line with Olatoye (2006), Wakutire 
(2019) andVera et al. (2016) who observed that internal 
supervision furnishes and equips teachers with vital 
information suggestions for instructional improvement. 

Based on the above findings, it can be deduced that 
teacher support supervision has a positive effect on 
teachers’ effectiveness in secondary schools in the 
Rukungiri district. 
 
Teacher appraisal and Teacher effectiveness 
 
The third question of this study aimed investigating the 
effect of teacher appraisal on teacher effectiveness in 
secondary schools in Rukungiri district. Study results 
indicate that frequency of supervision was more than once 
a year which was described as “high”.  This was in line with 
the Ministry of Education and Sports Performance 
Appraisal policy, which directs that probationary teachers 
be appraised quarterly, while confirmed teachers, 
appraised annually following a calendar year (MOES, 2020). 
It is also in line with other countries like Malaysia, 
Singapore and Hong Kong, where teacher appraisal is 
annual (Cram et al., 2017). 

This relates to the findings of Tucker (2018), who asserts 
that at minimum, performance reviews should be held 
annually. Nevertheless, this study revealed that the 
frequency of teacher appraisal was high in secondary 
schools in Rukungiri District. 

Study results also established that appraisees (teachers) 
were satisfied with the process of appraisal. This includes 
setting of performance targets, preparation of appraisal 
meeting, conducive environment during appraisal meeting, 
developing annual performance plans, and support 
development activities. This is in line with the MOES (2020) 
which encourages appraisees to ensure that the appraisal 
process should be free and fair. 

Related to that is Kokemuller (2017), who recommends 
good     performance    appraisal    to   link    assessments   to  



 
 
 
 
expectations, be consistent, forward-looking and ensure 
objectivity. Likewise, an ideal appraisal should define goals 
and objectives, provide continuous feedback, be flexible, 
ensure self-evaluation, incorporate performance 
improvement plans and involve compensations and 
rewards (Upraizal, 2021).  Therefore, given the above 
linkage, it can be explained that the appraisal system in 
secondary schools in Rukungiri district was good enough to 
bring positive results. 

The findings of this study also revealed that teachers had 
improved greatly in different areas of performance as a 
result of the appraisal. These include time management, 
team work and collaborative teaching, creativity and 
innovativeness, motivation, professional growth and duty 
performance. In line with this, the MOES (2020), and Arif et 
al. (2020), emphasize related areas to be targeted during 
appraisal, which are integration of ICT into learning, subject 
mastery, teaching methods, planning and time 
management, innovation and creativity, learner 
assessment, record management and interpersonal skills.  

This is also in relation to Tucker (2018), who says that 
appraisal creates a well-managed environment, happier 
staff, lowers staff turnover, creates, less work in the long 
run and manages expectations. It also shows that one’s staff 
are valued, gives a chance for both the institution and staff 
to re-focus and assess the needs of staff and their clients 
(Jones, 2017).  
 
Effect of Teacher appraisal on teacher effectiveness 
 
T-test results of this study showed (at 95% level of 
confidence) that there is a significant difference between 
teacher appraisal and teacher effectiveness (2-tailed p- 
value of 0.00) in secondary schools in Rukungiri District. 

A study by Taylor and Tyler (2012) revealed that teacher 
appraisal (evaluation) could shift teacher effectiveness 
distribution through a different mechanism; by improving 
teacher skill, effort, or both in ways that persist long. 
Related to that, this study revealed that teacher appraisal 
has positively influenced teacher effectiveness by 
improving teacher preparation, classroom management, 
teamwork and regularity and time management. This is 
also in line with (Ouda et al. (2018) who found out that 
performance appraisal improves teachers’ time 
management which positively influences their effectiveness 
leading to improved academic performance.  

The study, however, revealed that teacher appraisal 
encourages teacher motivation to work as they try to meet 
performance targets. This also in line with Tucker (2018) 
and Jones (2017), who found out that staff appraisal creates 
a happier staff and shows that staff are valued. This is in 
addition to teachers attempt to avoid sanctions due to poor 
performance or achieve rewards for achievement of set 
performance targets, positive change of attitude leading to 
teacher effectiveness (Hoque et al., 2020).  

Teacher appraisal also encourages teachers to perform 
well the delegated duties besides motivating teachers to 
work    on    their     professional   growth,   improving   their  
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pedagogical skills and improving their creativity in lesson 
delivery. This is in line with Ouda et al. (2018) who found 
out that appraisal improves teachers’ innovativeness. Again 
MOES (2020) encourages support development activities as 
part of the appraisal system which includes mentoring, 
coaching, peer support/ team teaching professional 
development courses. The findings of this study, therefore, 
revealed that mentorship and coaching were some of the 
activities being done to encourage career development in 
secondary schools. This allows senior teachers who are 
more experienced to advise, counsel and guide their juniors 
(Zust , 2017) and inspiring them to maximize their 
potential (Cronin, 2020) which in turn leads to 
effectiveness in teaching. 
 
 
Conclusions and Recommendations 
 
Conclusions 
 
Based on the findings and data analysis, this study came to 
the following conclusions:  

 Since study results revealed that 96% of teachers in 
secondary schools are given support supervision at least 
once a term by either school administrators or their heads 
of department, which is in line with MOES Performance 
Management Policy, (MOES, 2020), a conclusion was made 
that the frequency of teacher Support in Rukungiri District 
is very high.   

One sample T-test results at a 95% level of confidence 
produced a 2-tailed p-value of 0.00 (<0.05) which showed 
that there is a significant difference between the frequency 
of teacher support supervision and teacher effectiveness in 
Secondary schools in Rukungiri District. Therefore, teacher 
support supervision has positively influenced teacher 
effectiveness by helping teachers improve in time 
management, teaching preparation and planning, lesson 
delivery, assessment of learners, creativity and 
innovativeness, method of teaching, classroom 
management, team work and collaborative teaching and 
professional growth. 

Findings, established that teacher appraisal in secondary 
schools in Rukungiri was high and was in line with the 
MEOS(2020) Performance Management Guidelines while 
One sample T-test results at a confidence level of 95% 
obtained a 2-tailed p- value of 0.00 (<0.05). This means that 
there is significant difference between teacher appraisal 
and teacher effectiveness in secondary schools in the 
Rukungiri district.  Hence, the teacher appraisal has 
positively influenced teachers’ effectiveness in secondary 
schools in the Rukungiri district by helping them to 
improve their pedagogical skills, time management and 
regularity, preparation and classroom management, 
innovativeness and creativity, mentorship and coaching, 
motivation and team teaching. 

All in all, since the introduction of teacher supervision 
tool (TST) in 2017, which has been used by schools in 
teacher support  supervision, there  has  been  a  significant  
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improvement in teacher effectiveness in secondary schools 
in Rukungiri District. 
 
Recommendations 
 
This study recommends that; 

Schools should be supported by the government through 
supplying them with printed teacher supervision template 
materials to reduce costs support supervision and strain 
school resources. 

There is a need for the government to emphasize the 
submission of supervision reports to the Ministry of 
Education and Sports and Boards of Governors as some 
head teachers are not duly submitting these reports to 
relevant bodies. Once teachers realize this gap, they may 
take advantage of it start dodging supervision. Submission 
of the reports would also help in planning. 

There is a need to emphasize the integration of 
Information and Communication Technology (ICT) in 
Learning and emphasize 21st Century skills as some of the 
essential out puts during setting of performance appraisal 
targets in secondary schools. 
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