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INTRODUCTION

School happiness is a goal which many educators, parents and students
share. It could happen naturally or as a result of everybody's efforts at
school. Students, instructors and school management all may work together
to achieve this. The objective of this study is to examine the happiness level
of a school and their understanding of the fundamental elements which
make up a happy school by teachers and principals. The aim of this study is
to describe teachers and principal sources of happiness, describe the
qualities of a happy teacher, show teachers eager to take part in gladness
courses, and emphasize the profile of a happy school which teachers and
school principals in Romania have built. There were 297 students in the
course of the programme, 292 were teachers and five were school principals.
They all came from rural and urban Romanian schools. Our approaches were
both quantitative and qualitative. We used two surveys conducted in 47
schools for teachers and school principals as a tool for research. The results
of the study reveal that both teachers and school principals are pleased,
although it takes some work to achieve the sources of happiness. The
managers were found to play a crucial role in building a pleasant school in
which both teachers and kids are happy. Teachers and school principals
would like to be ready in the classroom to teach happiness. They desire to
take part in seminars or workshops designed to produce some joyful school
architecture.
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The educational environment is characterised by a range of
methods, one of which is that of happiness. The approaches
are appropriate for both specialists in domains that
intersect with pedagogy and educational actors. Multiple
situations about happiness in schools can be identified in
the literature, but the choice that educational actors make
towards happiness is the key to understanding some
reasons of school performance. In the educational field,
happiness is a positive path for school progress. It is critical
to study the meaning of happiness for members of the
school community in order to connect to the reality of
happy schools.
The coordinates of happiness of Romanian teachers and

school principals are investigated using this investigative
methodology. How do Romanian teachers and principals
define happiness? What components of their school lives do
they bring to this project? The current study illuminates the
primary school horizon in terms of satisfaction in the
Romanian educational environment.

The objectives of this study are as follows: defining
happiness in school from the perspective of teachers and
principals; identifying the degree of happiness of teachers
and principals; identifying the characteristics of a happy
teacher in school; identifying the sources of teachers'
happiness; and building a happy school architecture from
the perspective of teachers and school principals.
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For the present being, it is not viable to discuss happy
pedagogies at the National Curriculum level in Romanian
schools. There are numerous attempts by instructors,
particularly in primary and pre-school education, to
achieve exceptional classes in which both students and
teachers are satisfied with the teaching-learning process
and school performance is commensurate. A logical start
could be represented by identifying teachers' and
principals' perspectives on happiness, how they perceive it
in schools, the main sources of happiness for them, and the
roles they assign to the contributions of students, parents,
resources, and finances in the creation of a happy school.
The quality of happiness experienced in school by teachers
and school principals is also the quality of happiness that
governs the school and the type of happiness that is
permitted in an educational setting. Educators set the
benchmark for happiness in schools, and if gaps in their
models are detected, the echoes of these gaps will be
sensed in the school climate as well.

We may say that the “playground” for happiness concepts
has yet to be constructed, and educators lack validated
backing to act in the happiness direction. Furthermore, the
school's prosperity will be built on sacrifice until the
emblem of happiness is removed from their insignia. The
plethora of pleasure sources still sought by educators
(pleasant school climate, economics, etc.) demonstrate that
the foundation is not in place for “happy educators” to be a
common reality rather than an exception. Is it possible for a
system to be performant just on the basis of exceptions?
Ignoring teachers' voices leads to a rejection of educational
reform. We cannot talk about a living educational system
unless we improve the lives of educators. Isolation occurs
when there is a lack of enjoyment in the educational
system, and isolated educators lose their most potent
methods of change. cooperation Senge (2016).

As previously said, there is no clear grasp of the notion of
happiness at school and its consequences on the well-being
of teachers and principals, as well as kids' school
performance, in Romania. Good practise examples are
infrequent and less well known to the general public. In
contrast to what is presented in this article, we report on a
study conducted in Romania, where such investigations are
uncommon. In this way, we can close the gaps in the
existing literature. We also place the current Romanian
research in the larger context of happiness research from
other geographical areas by comparing our findings to what
is stated in the literature.

LITERATURE REVIEW

Bormans (2019) defines happiness as "the extent to which
an individual believes the overall quality of his or her life is
favourable overall." Based on this description, teachers and
principals can declare their self-perceived level of
happiness, and this level can be a valid assessment when
discussing "happy schools" in Romania, as well as capturing
the key causes of happiness, which will be the subject of

this article. Teachers and principals influence school
dynamics in terms of a specific happiness score. Depending
on the reported scores, a school "diagnostic” and related
activities can be developed to build a balance at the school
level, a balance provided by the happiness of teachers and
principals.

The traits of a happy teacher are mirrored in their
relationships with students, with themselves, with parents,
with colleagues, and with the school principal. Being a good
communicator, the ability to manage time resources, having
a flexible mentality, the ability to be aware of one's
emotions, openness to continuous personal and
professional development, the ability to translate school
contents into "learning stories," staying connected to the
teaching community, and a high capacity for collaboration
are the main qualities that influence happiness.

Happiness is also an antidote to stressful situations
(Achor, 2014), and capturing the resources for happiness
can serve as a beginning point for robust intervention
programmes to support students in harmonious
involvement in school life. According to Ben-Shahar (2009),
it is a transfer of beliefs about happiness from educators to
children. As a result, it is critical to examine the viewpoint
that school decision-makers take on this aspect of
education. This transfer between educators and children is
the key rationale for educating educators on what makes
them joyful.

Educators' exploration framework is the framework
through which students will build their perceptions of
happiness in the educational setting. The necessity for
happiness training is also backed by the models that pupils
require in school for a harmonious growth.

Negovan (2013) emphasised the importance of positive
role models for students derived from those with whom
teachers interact: “the imperative is to model adults in
order to offer positive role models to the children they
educate, because it would be good for them to have the
opportunity to find them in the real people around them,
rather than the characters in the TV shows and movies they
watch” (Negovan, 2013). The radiography of happiness
perceptions leads to the next phase, which is
comprehending happiness choices from the perspective of
school administration. Glasser (2008) defines pleasure and
misery as choices, and he investigates the happiness of
teachers and principals. This allows for beneficial
interventions at the school level, such as providing
information that can modify the level of satisfaction in the
school environment. The image of teacher happiness in
Romania, as presented in this study, is also viewed through
the lens of Lyubomirksy's philosophy of happiness -
happiness created or generated, rather than sought
(Lyubomirsky, 2010).

Csikszentmihaly (2015) agrees that happiness is
"something that is made by individuals." Dweck advocates
an examination of teachers' mentalities, specifically if they
regard school as a place where they can acquire a flexible
mentality as opposed to a rigid mentality. According to
Dweck, “teachers with strict mentalities are frequently



regarded as finished products.” Their only responsibility is
to share their information. Schools are responsible for
broadening pupils' knowledge. So, why not give instructors
the same role?” Dweck (2017). As a result, when it comes to
the perspective of happiness in schools, teachers have the
opportunity to consider the school as a place where they
may learn more about happiness, play an active role in
constructing it, and collaborate to grow it in their pupils.

The necessity for educators to be present in classrooms
and participate in the well-being of those they guide is
supported by neuroscience. Students must learn from
caring and compassionate educators who are familiar with
them and are invested in their well-being (Cozolino, 2016).
Educators can take care of themselves ideally and respond
to the needs of students insofar as they take care of
themselves and offer what satisfies the development needs
of their students. These educators design schools centred
on connection, allowing pupils to experience "the
satisfaction and fulfilment that comes from being linked to
other people" (Siegel, 2014).

Thus, based on the happiness of teachers and principals,
we can draw conclusions about the types of relationships
developed in schools, as well as predictions about future
relationships that the child will establish in later stages of
development: "if the child experiences warm relationships,
closeness, and protection, then they will become a model
for future relationships” (Siegel, 2014). As a result, it is
reasonable to be familiar with the frames of happiness
within which teachers and principals strive to analyse,
anticipate, and build patterns of activity at the school level.

The study also attempted to capture the profile of a
happy school formed by Romanian teachers and principals.
Only in this way can a pedagogy of happiness make use of
teachers' and principals' true voices (Puiu, 2021). A happy
school's architecture captures several levels of the school,
built based on happiness coordinates. However, this is
bolstered by the pleasure of educational actors, and this
essay focuses on two fundamental pillars: the happiness of
teachers and the happiness of principals. These two pillars
are significant for the following reasons. Because principals
oversee the day-to-day operations of a school, their
involvement in assisting teachers in building a happy
school is critical. They approve of the activities that take
place at school and in light of their view of pleasure. School
principals' motivation, flexibility, innovation, and tolerance
have an impact on school happiness: “there is a positive
association between any of the components of principals’
creativity (innovation, motivation, flexibility, and tolerance)
and school happiness (p=0.05)" Soleimani and Tebyanian
(2011).

The actions of educational actors transform the school,
and these activities must be founded on scientific evidence:
"We need science and action to alter a school and make it
an open, adaptable, ecological, and positive environment
for the development of each student” (Vrasmas, 2007).

The research of satisfaction in an online educational
environment is part of the school's transition. We can
highlight a study done during the COVID-19 pandemic
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(Puiu and Goga, 2020) on this topic. The following are the
study's major ideas: It is critical to examine the happiness
model in online courses; Romanian teachers were
successful in translating happiness habits into online
classes; the changes were related to the new status of pupil
and teacher in online school; technology was a source of
happiness; and, last but not least, teachers play the most
important role in online interactions.

RESEARCH METHODOLOGY
Research Methods

We employed both qualitative and quantitative research
approaches in this study work. The researchers created two
surveys, one for instructors and one for school principals,
each with closed and open questions. In addition, we
performed an interview to gather information from
teachers.

A questionnaire sent to teachers with items linked to
their opinions of school happiness was one of the methods
utilised in this research. The poll highlights the following
points: defining happiness in school; the degree of
happiness of teachers in school; the opportunity for
instructors to participate in happiness in school training
courses Another tool was a questionnaire addressed to
school principals with specific items such as sources of
happiness in school; qualities of a happy teacher; what a
happiness teacher means; the role of the school principal in
bringing happiness to the school; and what the profile of a
happy school looks like. We created one interview guide for
teachers in addition to questionnaires. The interview with
the teachers expanded on and discussed the questionnaire
questions. Some ideas were pursued in the interview with
teachers, namely: the attributes of a happy teacher; causes
of a teacher's happiness; and the profile of a happy school
established by teachers.

The rest of the content of the surveys and interviews can
be simply deduced from the study results section. In terms
of statistical analysis, we employed percentage
computations for the data received from the survey. We did
not conduct any specific statistical tests because we do not
address the disparities between other categories in the
study, such as gender, age, and so on. This was outside of
the scope of the paper.

Sampling

The snowball sampling approach was utilised (Johnson and
Christensen, 2014). We conducted our study on a sample of
297 people in 47 primary schools in rural and urban
locations (292 teachers and 5 school principals).

The research participants agreed to participate in the study
after being advised of the opportunity of withdrawal with
no further consequences on their status. They were also
informed about the confidentiality of their responses via a
message placed in the first section of the questionnaire and
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Figure 1: Teachers' degree of happiness in school

Source: Developed by authors
Year: 2021

during the interview. In the research instruments, we
stated that at the completion of the personal data
processing processes, the answers would be turned into
anonymous data and held solely for statistical purposes of
scientific study.

RESULTS OF THE RESEARCH
Happiness in school from teachers' perspective

In the questionnaire, happiness means a lot to the
responding instructors, practically everything related to a
nice, beautiful, intellectual, and healthy interaction between
student and instructor. Happiness, on the other hand,
means serenity and tranquillity for teachers, which is
instantly passed to children, but it also means happiness on
the faces of children who recognise that they are welcomed,
loved, treasured, and taught to build a harmonious and
creative personality. Teachers are thought to have a lot of
power over kids. Parents communicate well, assertively,
show respect and are respected, and relish children's
accomplishment even if they have to explain it ten times.
The well-being of the students' class is generated by the
teacher's unique pedagogical tactic, which considers both
the students' needs and the achievement of educational
objectives at the same time. Instructors' satisfaction is built
on a positive school climate that benefits not only teachers
but also students. There is a lot of respect, freedom of
expression, and smiles.

Happiness is an organism's engine, with healthy cells that
make the student a happy option for life. Happiness is felt
when students learn from one another, appreciate one
another, feel free to share creative ideas, are supportive,
and have achieved success not only academically but also
emotionally.

Teachers’ degree of happiness in school

According to the questionnaire responses, instructors have
a pretty high level of pleasure and excitement in school;
specifically, 20.5 % are very happy in school, 44.1 % are
pretty happy, and 26.4 % are pleased. Finally, as the
numbers in Figure 1 show, most instructors are pleased,
even extremely happy, at school. However, 7% of people
are dissatisfied, and some are completely dissatisfied (2 %).
Some teachers are dissatisfied for a variety of reasons.
Some of them have health issues or a shortage of teaching
materials, while others simply do not have a positive school
climate and are unable to proceed as they wish in the
classroom.

The qualities of a happy teacher

One of the questions posed to instructors in the interview
was on the characteristics of a happy teacher at school. The
selected answers of the teachers will be presented in the
following paragraphs. We thought it was important to ask
teachers what the traits of a happy teacher in school are or
should be. A happy teacher is first and foremost happy for
himself; only after reaching this personal happiness is he or
she able to share his or her happiness with others. S/he is a
knowledgeable, emotional, attentive, and balanced
instructor who recognises and handles his/her own
emotions efficiently. “A happiness teacher will carefully
listen to students as they discuss their emotions and
encourage them to explore effective ways of expressing
themselves.” It is also critical for kids to feel protected, to
be able to express themselves freely, and to be able to try
new solutions when the old ones fail. Teachers should take
the time to educate youngsters the ABCs of emotions so
that they can comprehend and practise happiness. Holistic
education is based on three axes: mind, body, and spirit.



Students learn a lot at the level of knowledge. The passion,
as well as the manner in which they communicate, is,
however, a crucial factor. Teachers who are successful with
children are those who maintain a balance of the three
qualities listed above. The emotional component serves as
the link that unites all three parts required for the
formation of a peaceful, creative, and happy personality.

A joyful teacher recognises that there is imperfection and
that, no matter how much planning is done, there will
always be activities with a high degree of spontaneity. A
contented teacher values himself, his colleagues, and his
students. They are adaptable in their efforts to tailor their
learning activities to the requirements of their students. “A
joyful teacher laughs with his kids, makes errors with them,
discusses serious subjects, finds a good word for everyone,
talks to them about the beauty of the world, and listens to
them when they talk about all of these.” A cheerful teacher
is a mindful teacher who lives in the present and knows
how to play with the children in their classroom to bring a
smile and success to the school.

The contented teacher is inventive. Indeed, creativity is a
source of joy for teachers, and it is passed on to students.
Even if it does not come effortlessly, the creative instructor
will add a grin, enthusiasm, and happiness to any subject
taught, including arithmetic. Last but not least, a happy
teacher is one who expresses gratitude to his or her
students. Appreciation boosts kids' self-esteem and gives
them confidence in their abilities.

The profile of a happy school created by teachers and
principals in Romania

We extracted some suggestions on a possible profile of a
happy school based on the responses to the questionnaire
sent to teachers, school principals, and teachers who
participated in interviews. We wanted to know, first and
foremost, what are the sources of happiness for instructors,
and then whether teachers believe there is a need for
training in the field of teaching a happiness classroom in
school. Last but not least, we determined from
questionnaires and interviews the basic methods utilised to
support teachers' pleasure in school.

The sources of teachers' happiness

In our study, we thought it was critical to learn about the
sources of happiness for the participating teachers. Some
elements are extremely significant to our teachers.

X The school climate is extremely important for a
pleasant atmosphere. Tranquility in the school and the
staffroom brings happiness to teachers. "The absence of
intrigue and controversy among colleagues brings peace to
the souls of teachers” and they can work with pleasure in
the classroom. Mutual support when everyone needs it is
an essential element for teachers in their professional
development. Also, teachers need impartial, democratic-
minded principals who will understand them when they
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need something and give them the confidence and freedom
they need to achieve their goals. Private schools have a
more positive atmosphere than public schools. Teachers
feel this difference when they move from one type of
institution to another.

<> Parents play a very important role in building a
happy school. It depends not only on their financial
resources, but also on the respect shown towards teachers
and their involvement in various school activities. They are
the ones who can educate children in a happy spirit and
with a desire to learn. It is ideal for parents to trust their
children's teachers to give them a chance to work quietly.
Communication in the school-parent-pupil triangle is
essential for the development of a happy school.

<> Resources - in addition to a friendly environment
in school, teachers need modular furniture that allows them
to place children (in relation to the furniture from a
classroom) according to the topics proposed in classroom.
Also, there should be bright classrooms, various teaching
materials for different subjects and a schoolyard designed
for outdoor activities. There are many schools that have
something of each element mentioned above, but many
schools do not live up to the requirements and learning
needs of students. Teachers improvise with the means at
their disposal.

Teachers' oppeness to take part into happiness courses

One of the questions in the survey addressed the need for
training in the direction of practicing happiness at a
scientific level in school. The majority of teachers (88,5%)
said they wanted to be trained in this direction. There is a
procent of teachers (11,5%) that did not manifest interest
for this kind of training (Figure 2).

Responding teachers intuitively use happiness in the
classroom, but feel the need for a formal framework in
which to know if what they are doing is right and if they are
in the right direction. Therefore, they wanted to participate
in training courses in which they would learn effectively
about how they could implement a pedagogy of happiness
in the classroom.

At the same time, teachers feel the need for a mentor to
support them in the teaching of happiness. Because this
concept of happiness pedagogy is fairly new in the country,
teachers want support and encouragement from people
who promote this type of pedagogy in the classroom. They
know that school performance and the harmonious
development of their students' personalities depend on
how pupils feel at school. Last but not least, teachers
consider that, in addition to training, they need various
resources specific to classes. These resources could be
created by teachers or purchased, but they consider that
appropriate training on the timely use of such resources is
welcomed.

The role of school principals for a happy school

The opinions of school principals, taken from the answers
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Figure 2: Teachers' oppeness to take part into happiness courses

Source: Developed by authors
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Figure 3: Principals' degree of happiness in school

Source: Developed by authors
Year: 2021

to the questionnaire, are very important in the context in
which we learned that teachers' happiness depends on
school climate. The climate in schools is greatly influenced
by the attitude of principals. They are the ones who set the
tone for happiness for teachers. The school principals are
happy in the school. Moreover some principals are very
happy at school (40%) and the rest quite happy (60%)
(Figure 3). Compared to teachers, school principals are
much happier. This is a positive aspect given that the tone
of happiness in a school is often given by the principals.

The principals interviewed in our research are open to
collaboration with both teachers and pupils and also with
parents. Happiness means an open atmosphere, a friendly
environment, commitment and involvement from everyone,
teachers, pupils and parents. Happiness, from the school
principals’ point of view, means celebrating success, as well
as transforming failure into learning opportunities. Also,

the joy of being together at all times, both beautiful and
delicate and difficult, is an excellent source of happiness for
school principals. They believe that a healthy and happy
atmosphere requires a democratic style of leadership in
schools. This is the only way for teachers to relate better to
pupils and for them to identify their sources of happiness. A
democratic style multiplies happiness and changes the lives
of teachers and pupils.

In the opinions of school principals, “a happy teacher, first
of all, has a vocation for this profession”. Because they were
born to be a teacher, they manage to be happy, but also to
spread happiness around. The happy teacher does quality
work, teaches creatively, collaborates efficiently,
emotionally and positively, but is also responsible, giving
students the opportunity to have an open attitude towards
learning and also towards different communication inside
and outside the classroom.



The school principals interviewed claim that they need
certain elements to have a happy school. Thus, "principals
need sincere colleagues who are interested in building
happiness in school”. The principal alone cannot do much if
they are not supported by their colleagues. Parents also
play an important role in the architecture of school
happiness. Principals want "parents to be more involved in
creating and sustaining happiness at school”. Another
necessary aspect mentioned by principals is the role of the
finances necessary not only for the payment of the salaries
of teachers or the administrative staff, but also for
purchasing the necessary resources for class activities.
Principals know that teachers can work without resources,
but in reality their work is double or even triple as
compared to what is stated in their employment agreement,
their effort to help children understand the notions taught
being stretched to the maximum. Principals "want to have in
the school equipment books, thematic films, round tables,
personal development and communication courses, modular
furniture in classrooms, each element changing the
atmosphere in the school” - the atmosphere that contributes
to the happiness of the class. Also, the ergonomic and well
designed spaces by specialists are the ones that make a
teacher happy. Many aspects are not related to the school
principals, such as the finances, the documents that they
have to complete daily or the resources from the school
facilities. Principals want to be more focused on developing
happiness at school. Last but not least, happiness is related
to the projects carried out in the school that give a meaning,
a positive direction to all the actors in the school. Thus,
there are projects that prevent school dropout, different
anniversaries or school celebrations, setting up a relaxation
space, team building activities, volunteering, etc.

FINDINGS AND DISCUSSIONS

Correlating the data from the questionnaire responses with
those from the interviews, the following findings have been
reached. Most primary school teachers and principals are
happy. Their happiness has different sources, being
generated by the children interaction in the classroom and
by the parents or the school climate in which they practice
their profession. Teachers aim to enter the classroom
happy, in hope that they will receive a positive response
from pupils. Therefore, teachers need support and reliable
sources to be happy. A similar situation reported by Indian
teachers, in a study with 374 participants, showed the
necesity of actions to boost teachers’ happiness. (Panda and
Sinha, 2020).

Although sometimes teachers face a lack of material or
financial resources, they manage to convey joy and hope to
children, helping them to express their feelings and achieve
school performance.

School principals try to keep up with their teachers and
pupils by helping them to achieve their goals. Principals
want to be more focused on developing happiness in school.
They are sometimes overwhelmed by the high volume of

Puiu and Goga 106

documents that need to be taken care of urgently, and this
does not leave them much time for helping teachers in the
process of cultivating happiness in the classroom. Similar
studies showed that school principals encounter ,feelings of
dissatisfaction, overload and workload” (Mehdinezhad,
2011).

CONCLUSIONS

Teachers' happiness depends not only on themselves but
also on the school climate. Children are also a great source
of happiness for teachers. They are an inexhaustible source
of joy and positive emotions for their teachers. Material
resources are important ingredients for teachers to feel
happy. They cannot be creative if they do not have enough
and the most suitable materials for class activities. Parents
are also an important source of happiness for teachers.
They work with the school to form a common front for
children's education. It was found that principals play a
very important role in building a happy school so that not
only teachers but also students are all happy. Both teachers
and school principals want to be prepared to teach
happiness in school. They intend to participate in courses
or workshops designed to build a specific architecture of a
happy school.

RECOMMENDATIONS

Happiness can be learned and this concept can be validated
by the attitude of teachers and principals in the educational
system. Moreover, this attitude should be pursued, over
time, in order to be not only a passing trend but a solid
basis for changing the educational paradigm. We
recommend that teachers and principals have information
sessions on the factors that lead to happiness in school.
Many shortcomings could be eliminated if teachers and
school principals are not only informed but also
participated in training courses on the use of happiness at
school. In the case of principals such courses are crucial
because they make school-related decisions. Future
research needs to be done in this direction.
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