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INTRODUCTION

The United Nations Educational, Scientific and Cultural
Organization identified the global problem of reading and
pointed out that books and the reading process are the

The aim of the research was to identify the reading habits by gender in new
students entering for the Psychology Degree in the Tejupilco Professional
Academic Unit of the Autonomous University of the State of Mexico during
the period 2018A. The population consisted of 176 students of both sexes,
who come from rural, semi-urban and urban areas, with ages ranging from
17 to 19 years. The study was descriptive with a nonexperimental
transactional design (Rojas, 2006). To identify reading habits, reading
habits (CHL) structured and valid questionnaire was applied from which a
Cronbach alpha of 0.859 was obtained. Subsequently, the information
collected and organized was analyzed and processed with the package. A
total of 75% of the population were women and 30% were men; 16, 59 and
25% of the students were from the the city, the municipal head, and the rural
community, respectively; for students, 19, 62 and 19% came from the city,
the municipal head and the rural community, respectively; 43% of women
and 62% of men did not read a book per year, respectively and 75% and
60% of women and men, respectively, did not receive a gift book per year,
42% and 81% of women and men, respectively never visited the library to
read,66% and 62% of women and men are not happy when they read,
respectively; 42% and 81% of women and men, respectively read to learn,
75% and 81% of women and men, respectively spent less than one hour
reading in a week, 83% and 100% of women and men, respectively spent
less than one hour per day reading, 84% of female students and 40% male
students sometimes read the books recommended to them by their teachers,
100% of the students commented that the teachers took into account the
extra class readings as a score in their grades, 47% and 81% of the women
and men, respectively read in silence, 58% and 81% of women and men,
respectively read aloud sometimes and finally 67% and 81% of women and
men read and did not make summaries, respectively. New female students
with a bachelor’s degree in psychology have better reading habits with
respect to students, and this difference is due to the social context where
they live and their family’s economic level.

Keywords: Reading habits, students, university, psychology, CHL.

pillars of education. I also note that, books and reading are
and will continue to be a necessary package for conserving
and transmitting the cultural capital of the scientific society,
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and acknowledge that literacy is the foundation of other life
skills (UNESCO, 2000).

In 2009, UNESCO conducted a research among its
member countries and discovered that the country with the
most backward reading habits is Mexico, which occupies
the penultimate place with 2% of its population. The
subject of reading is a problem associated with most
countries of the world. According to the Organization for
Economic Cooperation and Development (OECD) (2003-
2012), with Mexico as a specific case, after nine years of
evaluation the results have not been so encouraging. It
should be noted that there was 4% improvement in the
student population from 2000 to 2009, from the insufficient
level to the minimum, as well as 6% improvement in
students from these years with the maximum competencies
to perform in today’s society.

Reading is the essential axis in any curriculum, as it is
considered one of the most important factors for learning
achievement provided by schooling (Cassany et al., 2008).
This reflection is based on the idea that reading is one of
the main learning tools and that, in addition, it favours the
development of cognitive skills. It promotes the academic
formation of men and women in a comprehensive way,
capable of forming citizens who help in the formation of
democratic and participatory societies (UNESCO, 2016).

At the global level, reading texts on paper or digital is the
most relevant knowledge representation that exists today.
This includes an interactive process involving various
components, among which stand out the data or
information provided by the text, previous knowledge of
the reader, and the training of reading skills and skills
mediated by the teacher (Arredondo, 2002).

UNESCO points out that reading must be a competition,
and this i show knowledge should be accessed since we live
in an increasingly complex legal world. Reading involves
different techniques depending on the educational level;
one does not learn to read at once or in the same way and,
therefore, reading competence is being learned and is
complicated throughout life. Reading competence is an
unlimited capacity of the human being, which is updated as
society changes (2016).

The changes that have stimulated the progress of
electronic and digital means of communication are reflected
in the reading habits of the population, in some cases these
are associated with fear because they lack the usual means
of printed reading, starting with the book. The computer,
the tablet, the cell phones, the Internet, among others, are
viewed with suspicion before of the fear of the neglect of
text books. Others, on the contrary, see in these media the
opportunity to reach out to more people and further the
possibility of access to reading, through the new formats
brought about by the digital age, which includes books,
magazines and newspapers (Martos, 2013).

Ferreiro in 2006 mentions that readers have multiplied
as much as texts have diversified, and different ways of
reading have evolved. Far from worrying about the new
changes around reading, it is indicative that in a new
context we must adapt and embrace this dynamics.

The new reading guidelines offer an advantageous step for
the educational system, not only for its teaching, but also
for acquiring the habit of reading. The way of conceiving
the processes through which reading is acquired brings
with it implications and challenges for the educational
system, including transforming traditional methods of
teaching reading (UNESCO, 2016).

Reading is a complex process that ranges from identifying
and verbally reproducing graphic signs to understanding
the meaning of a text. Reading is undoubtedly the most
important form of acquiring knowledge. This involves an
interactive process that depends on several factors: the
data provided by the text itself, the reader’s previous
knowledge and the teacher-mediated training of reading
skills (Arredondo, 2002).

To read is to interact with other thoughts, it is to know
the world through the discernment of doubts, desires,
pleasures and needs of others, which generates
expectations of knowledge. Reading is indispensable in any
educational system. It is important to investigate the
reading habits of university students in order to deepen the
aspects of reading, such as the use of time, the existing
interest, the procedure, as pathways for active intervention,
with a view to retaining knowledge (Aponte, 2008).

The habit of reading is universally recorded as a desirable
characteristic in the population and is considered an
indicator of a country’s educational level (Guevara, 2001).

The habit of reading is an acquired behavior, knowledge
is related to a mechanical, manageable and unconscious
reproduction of behavior; the formation of the habit
requires will, knowledge and sensitivity (Covey, 2004).

If we value the benefits of reading as an instrument of
authority for university students who practice it, then
ppropriating the enriched information generates new ideas
and therefore ideas of progress (The habit of reading in
adolescents, 2012).

The dictionary of the Royal Spanish Academy defines
reading as "the action of reading". If we turn to the voice to
read, it tells us: "To pass the sight by the written or printed,
taking into account the value and meaning of the characters
used, pronouncing or not the words represented by these
characters”; as a third meaning: "To understand or
interpret a text" (2001 p 548).

The process of reading comprehension has traditionally
been conceived as the extraction of the meaning
transmitted by the text. According to understanding, it is
the generation of a meaning for written language,
establishing relationships with previous knowledge and
memories of experience (Wittrock, 1981).

Reading comprehension involves the construction of
ideas from pre-existing concepts. Understanding is the use
of prior knowledge to create new meaning. It is a process in
which the reader constructs ideas from concepts that
already exist and critically relates them in his thinking
according to his memories and experiences (Adams and
Bruce, 1982).

Understanding is about relating what we are attending to
in the world to what we already have in our experience and



knowledge. He also points out that the basis of
understanding is anticipation. Anticipations are questions
we ask the world and understanding is the fact of
answering those questions (Anderson and Smith, 2007).

As for the reader’s cognitive activity, the meaning is not
in the text, it is constructed by the subject through its
interaction with written material. What the text means to
the reader is something more than can be derived from any
linguistic or logical analysis of the elements present in it.
The text is, of course, part of the process of creating
meaning, but it must be considered in relation to contextual
situations and the activities of the reader, who will try to
build a product of understanding that makes sense within
his individual perspective of the world (Spiro, 1980).

Reading habits are required with time management and
time planning in the activity of reading printed and/or
digital texts; it is the organization of periodic activities to
prevent the student from spending hours in front of a
distracted book or reading and rereading the same sheet
for hours, trying to instruct himself without understanding
its meaning (Aponte, 2008).

For reading to become a habit, it must be practiced daily
and pleasantly. The cultural, family and social context is
definitive for the acquisition of reading habits. The
approach to the text takes place in the student’s social
environment. The school has the responsibility to teach
reading, but it is not the only context in which reading
habits are developed; the family and society are other
important environments for the development of reading
habits (Palacios et al., 1991; Sanchez and Romero, 1997).

The basic constructivist hypotheses about reading are
first of all the social context, which plays an important role
in reading and the readers with the knowledge about a
particular culture helps the less knowledgeable readers in
their reading learning, thus improving this process
(Santrock, 2002).

According to Caivano (2001), the first aspect that has to
do with the act of reading is the desire to read. There is no
lasting and meaningful learning that is not based on the
desire to learn (cited in Salazar, 2005).

According to Cerrillo (2005), a reader is not born, but the
habit can be developed if in his family the parents read and
buy books.

In addition, Pinzas (1987) mentions that parents are
primarily responsible for their children being readers. The
best way for parents to help their children become better
readers is to read to them at young age. Parents can
encourage reading by offering books and magazines as a
gift, visiting bookstores, and libraries.

Santrock points out that the contribution of the social
context to reading influences the degree to which parents
have exposed their children to books before they enter the
formal education system, the communication skills of
teachers, the interest in teachers giving their students
opportunities to discuss what they have read with their
peers (2002).

Marchesi et al. (1999), considers that the problems of
understanding are the consequence of a limited working
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memory. It is evident that such a limitation can explain why
readers lose the connection between two ideas or do not
use the connectors. These memory limitations can be the
result of the slowness of the information retrieval process.

Another possibility is if students read little, they will have
fewer opportunities to understand, appreciate or identify
the ideas presented in the texts (Sanchez, 1999).

A good reader will be able to extract the right meaning.
Understanding is the generation of a meaning of written
language, establishing relationships with previous
knowledge and memories of experience (Wittrock, 2007).

Reading comprehension involves the construction of
ideas from pre-existing concepts. Reading comprehension
is the construction of ideas from prior knowledge to create
new meaning critically according to their experiences
(Adams and Bruce, 1982).

Men and women have had the need to learn a myriad of
seemingly simple things, from recognizing various objects
to constructing simple sentences and long sentences.
Gradually, the level of knowledge is increasing and,
however, whenever a certain level is reached you see ahead
and you notice that there is still much to learn. One of the
alternatives for improving learning is to use reading habits
correctly, as some scholars state that the way of reading
determines to a large extent on the school’s success
(Sanchez, 1999).

Yubero et al. (2009) in their research at 12 universities in
Spain reported that women have more reading habits than
men, but the latter read more intensely.

As for the habit of reading, it is considered to be
regularized by the tastes and interests of the individual,
therefore it is necessary to consider a reader as the person
who declares to read any type of written material and who
explores reading practices in printed or electronic form
(Cerlalc, 2011).

The desire to read is born by associating reading with
pleasure, satisfaction and the feeling of achievement and
entertainment; therefore, desire is the most powerful factor
in generating a reading habit that transcends the social
imperative and academic or work mandate (Salazar, 2005).

Likewise, the habit of reading is understood as the action
of performing reading in a self-motivated and periodic
form, considered not only as an option of entertainment,
but also as a means of learning, acquiring new knowledge
and access to culture (Gilardoni, 2006). To that extent, the
reader is considered to be the subject who likes to read any
type of text or topic; he reads autonomously, that is, on his
own initiative and in his own interest; he reads texts on any
physical medium and reads regularly or frequently.

On the other hand, one of the most worrying aspects of
higher education is the difficulty of young people in
reconstructing the meaning of a text and in carrying out
complex thought processes based on what they have read.
This situation is the result of the inappropriate use of
reading strategies, defined as cognitive and metacognitive
procedures of great use in regulating reading activity, in so
far as they enable us to reconstruct the overall meaning of a
text or to deal with problems of interpretation that may
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arise during reading (Solé, 1998). This research aims to
identify reading habits by gender in new students entering
for the Psychology Degree, during the period of 2018A.

METHODOLOGY

The research was carried out with 176 new students of
both sexes (52 men and 124 women) of the degree in
psychology at the Tejupilco Professional Academic Unit,
under the Autonomous University of the State of Mexico,
who come from rural, semi-urban and urban areas, with
ages ranging from 17 to 19 years. For the development of
the research, a structured and validated questionnaire with
Likert-like questions was used, considering the reading
habits of the student, family and educational center.

First, the Coordinator of the Academic Unit was asked to
enter the classrooms and student groups in order to apply
the questionnaire, according to the authorized date and
time. The aim of the research was then made known to the
teachers and students, requesting their collaboration and
participation in the application of the Reading Habits
Questionnaire (CHL).

The type of study was descriptive with a
nonexperimental transactional design (Rojas, 2006).

Then the CHL piloting process was done with 10 students
from each group, followed by information processing using
the SPPS statistical package with the Cronbach alpha value
obtained per question. Questions having this value less
than 0.8 were deleted and those items whose value was
greater than 0.8 were part of the CHL; in this case a
Cronbach alpha reliability value of 0.859 was obtained.

A detailed explanation of how to answer the
questionnaire was then given to each group of students by
the researchers. The questionnaire was designed to identify
the extent to which the student has reading habits, which
consisted of 30 items.

Subsequently, the information collected and organized
was analyzed and processed with the statistical package
SPSS version 20, with the the descriptive statistics of
frequencies and percentages of the degree of utilization of
reading habits calculated. Cross tables were then calculated
taking into account the sex and the corresponding item.

RESULTS

Once the information was organized and processed, the
following was obtained, 124 students were female and 52
were male, representing 70% and 30% of the population,
respectively.

With regard to the place of origin for women, 16, 59 and
25% came from the city, the municipal seat and the rural
community, respectively, and with resspect to men, 19, 62
and 19% of the students came from the city, the municipal
seat and the rural community, respectively.

How many books do your parents read a year? Among
women, 53 fathers read none (43%), 61 fathers one book

(49%) and 10 fathers two books (8%). In men, 32 fathers
read none (62%), 10 fathers read one book (19%) and 10
fathers read two books (19%).

In the question, do they buy you books at home? In
women, 75% do not buy or give away books at home and
25% do not buy or give away books at home. In men, 60%
do not buy or give away books at home and 40% do not buy
or give away books at home.

In the item [ am happy when I read, Women replied that
they are not happy to read (66%), while 34% replied that
they are happy to read. For men, 38% answered that they
are happy to read, while 62% replied that they are not
happy to read.

Concerning What is the main reason you read? 42%
women answered because they like it, 42% answered
because they want to learn and 16% answered because
they want ot supplement extra class jobs. For Men, 81%
answered because they want ot learn and 19% answered
because they want to supplement extra class jobs.

How often do you go to your school library to read?
Women who answered once or twice a week (58%), while
42% never came to read. For Men, 81% never visited the
library to read, while 19% visited to read once or twice a
week.

In the question, how many hours a week do you spend
reading books for classes? The women answered: less than
one hour (75%), from one to three hours (17%) and from
three to five hours (8%). The men answered: less than one
hour (81%) and one to three hours (19%).

Regarding the item, How many hours do you spend
reading daily? The women answered: less than one hour
(83%) and one to three hours (17%). The men answered:
less than an hour (100%).

In the question, do you read the books recommended by
your teachers? Women answered: 84% sometimes, 8% do
not read, and 8% answered they always read the
recommended books. Men answered: 40% sometimes, 40%
if they read, and 20% do not read the recommended books.

Regarding the item, Your teachers value the readings you
make and take them into account for the qualification of the
subjects? The women and men answered 100% yes.

In the question, Do you read in silence? Women
answered: never 8%, sometimes 47% and often 45%. Men
answered: never 19% and sometimes 81%.

In the {tem, Do you read aloud? Women answered: never
25%, sometimes 58% and frequently 17%. Men answered:
never 19% and sometimes 81%.

Referring to Reading Comprehension of Texts? Women
answered: never 50% and sometimes 50% read to
understand. Men answered: never 38% and sometimes
62% read to understand.

Regarding the question, do you read books to discuss in
class? Women answered: never 76%, sometimes 16%, and
8% frequently. The men answered: never 100%.

In the item, Do you read books to learn new vocabulary?
Women answered: never 50%, sometimes 42%, and 8%
frequently. Men answered: never 58% and sometimes 42%.

Regarding the question, Do you read books and



summarize? Women answered: never 67%, sometimes
25%, and 8% frequently. Men answered: never 81% and
sometimes 19%.

Regarding Do you relate reading to your experience?
Women answered: never 50%, sometimes 42%, and 8%
frequently. Men answered: never 40% and sometimes 60%.

In the item, Do you write texts from reading? Women
answered: never 58%, sometimes 25%, and 17%
frequently. Men answered: never 40% and sometimes 60%.

Concerning Do you make comments in class about the
researched readings of extra class? Women answered:
never 33%, sometimes 59%, and 8% frequently. Men
answered: never 31%, sometimes 40% and often 19%.

Concerning Do teachers request work from students from
readings performed individually? Women answered:
always 33%, sometimes 59% and 8% never. Men
answered: always 19% and sometimes 81%.

In the question, Do teachers ask students to work on
group readings? Women answered: always 80% and
sometimes 20%. The men answered: always 100%.

In the question, Do teachers ask students for readings
taken outside the classroom? Women answered: always
75% and sometimes 25%. Men answered: always 60% and
sometimes 40%.

In the question, do I like to read? Women answered:
agree 58% and 42% disagree. Men answered: agree 57%
and 43% disagree.

Concerning Do my teachers encourage me to read? The
women answered: in agreement 50% and 50% disagree.
The men answered: in agreement60% and 40% disagree.

Concerning Do my parents encourage me to read?
Women answered: agree 37% and 63% disagree. Men
answered: agree 20% and 80% disagree.

In the item, Would I like to read more? Women answered:
agree 66% and 34% disagree. The men answered: agree
40% and 60% disagree.

Regarding the question, Do I know what books exist in
the school library concerning my undergraduate studies?
The women replied: agree 32% and 68% disagree. The men
replied: agree 20% and 80% disagree.

Concerning, Do you have help from library staff to locate
texts you wish to read? The women replied: agree 65% and
35% disagree. The men replied: agree 60% and 40%
disagree.

Generally, women have better reading habits than men,
taking into account the following items, their origin, the
context in which the research was carried out, and the
teaching staff.

DISCUSSION

The student population studied has particular
characteristics according to the southern region of the State
of Mexico and the degree in psychology itself, that is,
women predominate and their place of origin is mainly the
municipal head, with a rural environment.

The above may be due to the greater number of women
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living in the southern region of the State of Mexico
compared to men, in a ratio of women: men of 6:1 in this
campus. This is because men emigrate upon completion of
their high school studies to the United States of North
America or to some city of our country, in search of a job to
provide economic support for their parents, grandparents,
aunts, uncles, brothers and sisters; keeping the women in
their place of origin so that they look for some alternative of
academic improvement close to their community, like a
degree in Psychology, because they present the quality of
being very sociable, which makes it easier for them to deal
with people and also enjoy it during their studies, social
service, professional practices, work, and personal life.

The above coincides with Cardoso, Bobadilla and Pérez
(2018) in their research reading habits in university
students. Case BA in Administration and in this region, by
mentioning that students who have completed their upper
secondary education emigrate to the United States of North
America or to the city of Toluca or Mexico in search of a job
to earn an income to support their families, reported a
female to male ratio of 5:1 men while in the present study
the ratio was 6:1, which is similar to the results.

Another aspect of this relationship is that of parents not
reading books per year; highlighting better behaviour in the
case of women compared to men. This tells us that there
are more parents who have a rapport with their daughters
when it comes to motivating reading.

The above has a direct influence on the children, since
when there is no such motivation or interest on the part of
the parents, the children reproduce this same behaviour
through reading.

The above, agrees with Yubero and Larrafiaga (2013)
who mentioned that the when father or mother narates
some information or history in verbal form to the student,
the student in turn confirms it in a text, and this draws his
attention and seeks to read to corroborate what was
narrated by one of the parents. This is due to the
stimulation caused by this learning process in the child (a),
which generates the development of reading habits.

The foregoing is consistent with a research by Colomer,
1993; Hernandez and Quintero, 2001; Moret, 1999 and
Reading the situation, 2000; which confirmed that reading
is an activity of amusement or pleasure at ages of under 11
years of age. Since then, the trend has been decreasing,
especially among men, and it has increased considerably
among female students, so that when they complete
compulsory schooling, many of them are not too interested
in reading for pleasure, considering this activity, in many
cases, as something imposed from the formal educational
environment. They also indicate that reading is one of the
fundamental cultural and social requirements for the
development of students and individuals. Reading is gender
identity, and it is where the personality of the being is
consolidated. Reading is therefore a social and cultural
implication whose habits, frequencies and differences must
be analyzed from the educational-family-social sphere.

Marchesi in 2005 mentions that the reading rates
presented by men are lower than those of women, with this
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comparison we have strong arguments to reinforce reading
as a shared competence, linked to the selection of certain
texts and the creation of learning environments suitable for
advancing critical literacy, in both sexes, enabling them to
understand reading as a strategic element in mobilizing
skills and competences and as a strategy for educational
change.

Reading the situation (2000) comments that the reasons
behind the laziness of many adolescents towards reading
vary differently. A factor that may be decisive is the
existence of leisure activities which, from this stage on,
compete with reading; activities more marked by their
social character and more in keeping with their desire for
autonomy, interest in the environment, need to strengthen
ties with their peer group, generate teamwork, discussion
tables among other activities.

Camareno (2000) points out that being a teenager is,
above all else, a social and cultural aspect. The realities and
living conditions of adolescents are closely linked to the
social institutions that govern every historical moment and
in every cultural environment: the family, education, work,
leisure, consumption, the media, youth administration and
policies, etc. It is therefore not possible to analyse the
cultures and attitudes of adolescents in a homogeneous
way without taking into account the trends in other social
institutions and structures. This fact invites us to look for
differences depending on the rural or urban environment
and that must be taken care of by government authorities,
education and the family. In this sense, what is needed is an
adequate orientation that motivates adolescents to
materialize their reading interests, finding that literature
more adapted to the changes in which they are immersed,
to answer some of their problems and psychological
problems, to tell stories related to their real life, concerns
and interests similar to theirs and with which they can
therefore identify themselves.

Other data which showed that women are more book-
readers in all countries of the world, according to Beentjes
et al, 2001 and Pindado, 2004, have even generated
questions about whether reading is a woman’s issue
(Boersner, 2008). Our answer is a resounding no because
we consider that this activity is above all a matter of human
beings, both men and women, regardless of whether they
differ from one another. Otherwise, there would be no point
in reading promotion programmes and initiatives that have
been so enthusiastically developed from different contexts.

This is consistent with Vygotsky (1986) when he
mentions that social behaviour is directly influenced by the
knowledge and cultural experiences in which the student
lives alone and with others, whether they be family, friends
or neighbours.

The above coincides with Yubero et al. (2009), pointing
out that the formation of reading habits is built through a
learning process and can often be developed by imitation or
example of people living alone and together on a daily basis.
This is a complex process that must be learned, involving
various factors. Without a doubt, the motivational elements
are of great relevanceby parents and society in order to

establish the reading behaviour within the personal
lifestyle and to insert reading into leisure time.

Bandura and Walters (1974) agree that reading habits
also develop by imitation from parents by their children,
when the former demonstrate it by their actions the son
reproduces them.

Another factor that directly influences the results of this
research is the low economic level prevailing in families or
parents in this (rural) area, who hardly have a source of
employment to cover their needs for food and clothing,
much less to buy a book and read it with their children, and
there are no public libraries in rural communities.

This coincides with Marquez (2017) when he mentions
that the number of books or other sources of information
are read in greater quantity as the economic level is higher,
with respect to the number of salaries that parents receive,
whether weekly, fortnightly or monthly, because they
spend part of their salary on the purchase of books,
magazines, newspapers or other sources.

In another order of ideas, the results reflect that three-
quarters of the students have reading problems, their
parents did not read with them when they were young, do
not read in the school library, spend less than an hour
reading a day, they don’t like teachers not taking into
account readings for the assessment scale and finally don’t
like their teachers leaving homework and especially when
they have to research and read, these indicate that most
students do not have good reading habits. Of the factors
mentioned above, women behave better, this may be due to
the responsibility of women towards their parents, as they
want to be recognized both familiarly and socially, implying
that the daughters get good grades and in most cases are
students who have some kind of scholarship, and achieve
their academic degree by way of academic achievement.
This is reflected in the academic performance which is of a
score equal to or greater than nine points on a scale of one
to 10 and not having failed any subject throughout the
undergraduate degree.

The above, agrees with Vygotsky (1986) when he
mentions that the behaviour and actions of the students is
directly related with the social and economic level that
prevails in their places where they live and live with their
neighbours and relatives, because if a low economic level
prevails it has a direct influence on the cultural level of the
inhabitants, which has consequences in several areas,
highlighting the educational aspect and in this case with
low levels of reading, for the parents are more concerned
with providing food and clothing for the home.

This coincides with Piaget (1956), when he said that the
key to student thought is found in his own practical activity
and that, later, he internalizes and transforms it into
cognitive operations. A similar statement corresponds to
the statement of Vygotsky, that the student’s relationship
with objects becomes an organized and controlled activity
or information. In this sense, we understand that the
student’s relationship with books is a fundamental part of
his development as a reader.

Santrock (2002) agrees with the above, mentioning that



the contribution of the social context to reading influences
the degree to which parents have exposed their children to
books before they enter the formal education system.
Cerillo (2005) reaffirms that readers are not born, but are
created if in the family the parents read and compare
books.

Pinzas (1987) agrees that parents are the first
responsible for their children being readers. The best way
for parents to help their children become better readers is
to read with them at their early childhood days and
teenage. Parents can encourage reading by offering books
as a gift and visiting libraries in the company of their
children. This latter idea is confirmed by Salazar (2006) in
citing that Finland offers public libraries to society where
the family can attend to read, which brings the benefit of
students having excellent reading habits.

CONCLUSIONS

Based on the information collected and processed, the
following is concluded:

The student population comes from rural communities
with a low economic level.

When parents do not have the culture for reading, the
students will not visit the library to read and consequently
have reading problems.

The new students with a bachelor’s degree in psychology
have better reading habits with respect to students, this
difference is due to their social context where they live and
live together with their family’s economic level.

There is no reading program within the Tejupilco
Academic Professional Unit where the entire university
community is involved, talking about students, teachers,
administrative and managerial personnel, as well as
parents.
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